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The recent growth of Pennsylvaniaõs early childhood education system has been based on a cross-systems approach. Multiple standards and funding steams have been 

available to programs, allowing them to maximize resources while optimizing services to young children. At the present time, it is not uncommon for child care programs 

to be accountable to three or more funding and/or regulatory systems, each of which has its own set of standards. 

 

This crosswalk was developed to align the program standards in a visual way in order to assist practitioners, funders, and policy makers understand the relationships 

between the six major systems in the Pennsylvania landscape.  

 

The crosswalk design was based on the ten categories of the revised NAEYC Accreditation system because of its comprehensive and detailed approach. For each system, 

standards used were current as of January 1, 2009. 

 

It is important to note that at STAR level 3 and 4, the standards require that programs meet all required regulations as well as adequate scores on the Environmental Rating 

Scale and thus are to be viewed in tandem. 
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Section 1 - Relationships 

 



NAEYC ERS Keystone STARS DPW Head Start PKC 

 

Page 6                                                                                                       Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 
 

1.A Building Positive Relationships 

Among Teachers and Families  

 

1. Teachers work in partnership with 

families, establishing and maintaining 

regular, ongoing two-way communication 

 

2. Teachers gain information about the 

ways families define their own race, 

religion, home language, culture, and 

family structure 

 

3. Teachers communicate with family 

members on an ongoing basis to learn 

about children's individual needs and to 

assure a smooth transition between home 

and program 

 

4.  Teachers are sensitive to and reassure 

family members who are concerned about 

leaving children in non-family care. 

 

5.  Teachers share information with 

families about classroom rules, 

expectations, and routines at enrollment 

38. Provisions for parents  

 

3.1 Parents given administrative 

information about program in writing 

(ex. Fees, hours of service, health 

ruled for attendance) 

 

5.1 Parents urged to observe in childôs 

group prior to enrollment 

 

5.2 Parents made aware of philosophy 

and approaches practices (ex. Parent 

handbook, discipline policy, 

descriptions of activities) 

 

5.3 Much sharing of child-related 

information between parents and staff 

(ex. Frequent informal communication; 

periodic conferences for all children; 

parent meetings, newsletters, 

parenting information available) 

 

5.4 Variety of alternatives used to 

encourage family involvement in 

childrenôs program (ex. Bring birthday 

treat, eat lunch with child, attend family 

Community Resources/ Family 

Involvement 

STAR 1 

2. A ñGetting to Know Youò 

meeting with parents is offered 

within 60 days of enrollment 

 

STAR 2 

3. Individual child information is 
shared in written form with parents 
on a daily basis for infants and 
toddlers, and on an as needed 
basis for other age groups. 
4. Specific group or classroom 
information is shared with parents 
daily using a visual communication 
format. 
5. One parent conference is 

offered per year to discuss the 

childôs progress, behavioral, social 

and physical needs. 

 

STAR 3 

2. Coordinate at least one annual 
group activity to involve parents in 
meeting program learning goals1. 
3. At least two parent conferences 
are offered per year to discuss the 
childôs progress, behavioral, social 
and physical needs.  A written 

 § 1304.40 Family partnerships. 

 

a) Family goal setting.  

(1) Grantee and delegate agencies must 

engage in a process of collaborative 

partnership-building with parents to 

establish mutual trust and to identify family 

goals, strengths, and necessary services 

and other supports. This process must be 

initiated as early after enrollment as 

possible and it must take into 

consideration each family's readiness and 

willingness to participate in the process.  

(2) As part of this ongoing partnership, 

grantee and delegate agencies must offer 

parents opportunities to develop and 

implement individualized Family 

Partnership Agreements that describe 

family goals, responsibilities, timetables 

and strategies for achieving these goals as 

well as progress in achieving them. In 

home-based program options, this 

Agreement must include the above 

information as well as the specific roles of 

parents in home visits and group 

socialization activities (see 45 CFR 

1306.33(b)).  

(3) To avoid duplication of effort, or conflict 

with, any preexisting family plans 

developed between other programs and 

the Early Head Start or Head Start family, 

K.  Parental Involvement 

2. Activities 

a. Joint staff and parent planning for the 

promotion of social, emotional and overall 

healthy development;  

b. Establishment of policies for 

development and support of reciprocal 

relationships with  

parents that acknowledge the parent role 

as the childôs first teacher and integral to 

the  

education of the child;   

d. A regular system of reporting to 

parents on the progress of their children 

and provision of opportunities for parents 

to contribute their ideas and thoughts 

about  

progress, using language and a 

communication vehicle that is understood 

and readily  

accessible to them;  

e. PA Pre-K Counts activities that involve 

parents, such as informational and 

training  

workshops that help parents support 
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and as needed throughout the year. 

 

pot luck) 

 

 

report of the childôs progress is 
provided during at least one of 
these conferences.   

STAR 4 

2. Program has policies that 

demonstrate engagement and 

partnership with parents in 

program planning and decision 

making. 

 

the Family Partnership Agreement must 

take into account, and build upon as 

appropriate, information obtained from the 

family and other community agencies 

concerning preexisting family plans. 

Grantee and delegate agencies must 

coordinate, to the extent possible, with 

families and other agencies to support the 

accomplishment of goals in the preexisting 

plans.  

(4) A variety of opportunities must be 

created by grantee and delegate agencies 

for interaction with parents throughout the 

year.  

(5) Meetings and interactions with families 

must be respectful of each family's 

diversity and cultural and ethnic 

background. 

 

positive outcomes for their children, field 

trips, and other child/parent events;  

 

 

1.B Building Positive Relationships 

Between Teachers and Children  

 

1. Teachers foster children's emotional 

well-being by demonstrating respect for 

children and creating a positive emotional 

climate as reflected in behaviors such as 

frequent social conversations, joint 

laughter, and affection 

 

2. Teachers express warmth through 

behaviors such as physical affection, eye 

32. Staff-child interactions 

 

 

 

 

5.1 Staff show warmth through 

appropriate physical contact (ex. Pat 

child on the back, return childôs hug) 

 

 § 3270.113. Supervision of children 

 (b)  A facility person may not use any 
form of physical punishment, including 
spanking a child.  

 (c)  A facility person may not single 
out a child for ridicule, threaten harm 
to the child or the childôs family and 
may not specifically aim to degrade 
the child or the childôs family.  

 (d)  A facility person may not use 
harsh, demeaning or abusive 
language in the presence of children.  

§ 1304.21 Education and early childhood 

development 

 

(c) Child development and education 

approach for preschoolers. 

 

(iv) Ensures that the program environment 

helps children develop emotional security 

and facility in social relationships 
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contact, tone of voice, and smiles. 

 

3. Teachers are consistent and predictable 

in their physical and emotional care of all 

children. 

 

4. Teachers encourage and recognize 

children's work and accomplishments. 

 

5. Teachers function as secure bases for 

children. They respond promptly and in 

developmentally appropriate ways to 

children's positive initiations, negative 

emotions, and feelings of hurt and fear by 

providing comfort, support, and assistance. 

 

6. Teachers encourage children's 

appropriate expression of emotions, both 

positive (e.g., joy, pleasure, excitement) 

and negative (e.g., anger, frustration, 

sadness). 

 

7. Teachers evaluate and change their 

responses based on individual needs. --

Teachers vary their interactions to be 

sensitive and responsive to differing 

abilities, temperaments, activity levels, and 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5.3 Staff respond sympathetically to 

help children who are upset, hurt, or 

angry 

 (e)  A facility person may not restrain 
a child by using bonds, ties or straps 
to restrict a childôs movement or by 
enclosing the child in a confined 
space, closet or locked room. The 
prohibition against restraining a child 
does not apply to the use of adaptive 
equipment prescribed for a child with 
special needs. 

 

 

 

 

 

 

§ 3270.112. Infant and toddler 

stimulation. 

 Infants and toddlers shall be provided 
stimulation by being held, rocked, 
talked to, played with and carried. 
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cognitive and social development. 

 

8. Teachers talk frequently with children. 

They:  

 listen to children with attention 
and respect 

 respond to children's questions 
and requests 

 use strategies to communicate 
effectively and build relationships 
with every child 

 engage regularly in meaningful 
and extended conversations with 
each child. 

 

9. Teachers engage infants in frequent 

face-to-face social interactions each day. 

These include both verbal behaviors (e.g., 

talking, cooing, repeating infant sounds, 

singing) and nonverbal behaviors (e.g., 

smiling, touching, and holding). 

10. Teachers adjust their interactions to 

infants' and toddlers'/twos' state and level 

of arousal 

11. Teachers give one-to-one attention to 

infants when engaging in care giving 

routines 

12. Teachers quickly respond to infants' 

and toddlers'/twos' cries or other signs of 

distress by providing physical comfort and 

 

 

 

 

 

 

 

 

 

 

 

 

 

ITERS 

26. Caregiver-child interaction 

 

-Frequent positive caregiver-child 

interaction throughout the day (ex. 

Caregiver initiates verbal and physical 

play, responds when child initiates 

interactions, shows delight in childôs 

activity) 
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needed care. Teachers are sensitive to 

infants' and toddlers'/twos' signals and 

learn to read their individual cries. 

13. Teachers never use physical 

punishment such as shaking or hitting. 

Teachers never use verbal abuse, threats, 

or derogatory remarks, and do not withhold 

or withdraw nor threaten to withhold or 

withdraw food as a form of discipline 

 

 

-Much holding, patting, and physical 

warmth shown throughout the day 

 

 

1.C Building Positive Relationships 

Among Peers 

 

1. Teachers support children's 

development of friendships and provide 

opportunities for children to play with and 

learn from each other. 

 

2. Teachers help children practice social 

skills and build friendships by helping them 

enter into, sustain, and enhance play. 

 

3. Teachers intervene quickly when 

children are physically aggressive with one 

another and help them develop more 

positive strategies for resolving conflict 

 

33. Interactions among children 

 

3.1 Peer interaction encouraged (ex. 

Children allowed to move freely so 

natural groupings and interactions can 

occur) 

 

3.2 Staff stop negative and hurtful peer 

interactions (ex. Stop name calling, 

fighting) 

 

5.2 Staff help children develop 

appropriate social behavior with peers 

(ex. Help children talk through conflicts 

instead of fighting; encourage socially 

isolated children to find friends; help 

children understand feelings of others) 

   

(v) Enhances each child's understanding 

of self as an individual and as a member 

of a group;  

 

(vi) Provides each child with opportunities 

for success to help develop feelings of 

competence, self-esteem, and positive 

attitudes toward learning 
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4. Teachers help children resolve conflicts 

by helping them identify feelings, describe 

problems, and try alternative solutions. 

 

5. Teachers facilitate an infant's social 

interaction when he or she is interested in 

looking at, touching, or vocalizing to others 

 

6. Teachers help children who bully, 

isolate, or hurt other children to learn and 

follow the rules of the classroom 

 

7. Teachers help children who bully, 

isolate, or hurt other children to learn and 

follow the rules of the classroom 

 

8. Teachers facilitate positive peer 

interaction for children who are victims of 

bullying or isolation, as well as for those 

who are socially reserved and/or 

withdrawn 

 

 

 

ITERS 

25. Peer interaction 

 

-Caregiver reinforces positive social 

interaction (ex. Smiles and talks to 

babies who notice other children, 

praises child for getting his own 

duplicate toy) 

 

-Caregiver points out and talks about 

instances of positive social interaction 

(ex. Helps children notice sharing, turn 

taking, comforting) 

 

 

1.D Creating a Predictable, Consistent, 
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and Harmonious Classroom 

 

1. Teachers provide children opportunities 

to develop the classroom community 

through participation in decision making 

about classroom rules, plans, and 

activities. 

 

2. Teachers anticipate and take steps to 

prevent potential behavior problems 

 

3. When children's behavior exceeds group 

limits, teachers respond by keeping all 

children safe, and then provide feedback 

that builds children's competence 

 

4. Teachers help children talk about their 

own and others' emotions. They provide 

opportunities for children to explore a wide 

range of feelings and the different ways 

that they can be expressed. 

 

5. Teachers promote pro-social behavior 

by : 

 interacting in a respectful 
manner with all staff and 
children.  

 modeling turn taking, sharing, 

ITERS 

26. Caregiver-child interaction 

 

-Caregiver-child interaction is 

consistent across all caregivers, 

including substitutes 

 

 

 

 

 

 

 

 

 

 

 

 

5.1 Staff model good social skills (ex. 

Are kind to others, listen, empathize, 

cooperate) 
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and caring behaviors.  

 helping children negotiate their 
interactions with one another, 
and with shared materials. 

 engaging children in the care of 
their classroom.  

 ensuring that each child has an 
opportunity to contribute to the 
group. 

 encouraging children to listen to 
one another. 

 encouraging and helping children 
to provide comfort when others 
are sad or distressed.  

 using narration and description 
of ongoing interactions to identify 
pro-social behaviors 

6. Teachers counter potential bias and 

discrimination by: 

 treating all children with respect 
and consideration.  

 initiating activities and 
discussions that build positive 
self-identity and teach the 
valuing of differences. 

 intervening when children tease 
or reject others.  

 countering stereotypical 
limitations by providing models 
and visual images of differing 
adult roles, abilities, and 
ethnic/cultural backgrounds. 

 avoiding stereotypes in language 
usage. 

 

1.E Addressing Challenging Behaviors 

 

1. For children with persistent, serious, 

31. Discipline 

 

7.3 Staff seek advice from other 
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challenging behavior, teachers, families, 

and other professionals work as a team to 

develop and implement an individualized 

plan that supports the child's inclusion and 

success 

 

2. Teachers observe children who have 

challenging behavior. They identify events, 

activities, interactions, and other contextual 

factors that predict challenging behavior 

and may contribute to the child's use of 

challenging behavior. 

 

3. Teachers identify the purpose of the 

child's behavior and how the child's needs 

are met through their use of challenging 

behavior. They then teach social, 

communication, and emotional regulation 

skills the child can use in place of 

challenging behaviors. 

 

4. Teachers focus on teaching the child 

new skills and providing supports for the 

child's appropriate behaviors rather than 

focusing solely on reducing the challenging 

behavior 

 

5. Teachers use environmental 

modifications, activity modifications, adult 

professional concerning behavior 

problems 

 

5.2 Program is set up to avoid conflict 

and promote age appropriate 

interaction (ex. duplicate toys 

accessible; child with favorite toy given 

protected place to play) 
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or peer support, and other teaching 

strategies to support the child's appropriate 

behavior and prevent the child's use of 

challenging behavior. 

 

6. Teachers respond to a child's 

challenging behavior in a manner that 

 provides for the safety of the 
child and the safety of others in 
the classroom.  

 is calm and respectful to the 
child. 

 provides the child with 
information on acceptable 
behavior. 

 

1.F Promoting Self-Regulation 

 

1. Teachers actively teach children social, 

communication, and emotional regulation 

skills 

 

2. Teachers help children manage their 

behavior by guiding and supporting 

children to : 

 persist when frustrated 

 play cooperatively with other 
children 

 use language to communicate 
needs 

7.1 Staff actively involve children in 

solving their conflicts and problems 

(ex. Help children talk out problems 

and think of solutions; sensitize 

children to feelings of others) 

 

7.2 Staff use activities to help children 

understand social skills (ex. Use 

storybooks and group discussions with 

children to work through common 

conflicts) 

 

5.1 Staff use non-punitive discipline 

methods effectively (ex. Giving 

 
§ 3270.111. Daily activities. 

 

 (c)  Daily activities shall promote the 
development of skills, social 
competence and self-esteem. Daily 
experiences shall recognize the child 
as an individual and give some choice 
of activities that respect personal 
privacy, lifestyle and cultural 
background. 
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 learn turn taking.  

 gain control of physical impulses. 

 express negative emotions in 
ways that do not harm others or 
themselves.  

 use problem-solving techniques. 

 learn about self and others. 

attention for positive behaviors; 

redirecting child from unacceptable to 

acceptable activity) 



 

Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 

 

 

 

Section 2 - Curriculum 
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2.A Curriculum: Essential 

Characteristics  

 

1. The program has a written statement of 

philosophy and uses one or more written 

curricula or curriculum frameworks 

consistent with its philosophy that address 

central aspects of child development. 

 

2. A clearly stated curriculum or curriculum 

framework provides a coherent focus for 

planning children's experiences. It allows 

for adaptations and modifications to ensure 

access to the curriculum by all children 

 

3. Curriculum guides teachers' 

development and intentional 

implementation of learning opportunities 

consistent with the program's goals and 

objectives. 

 

4. The curriculum can be implemented in a 

manner that reflects responsiveness to 

family home values, beliefs, language, and 

experiences. 

Program Structure 

 

34. Schedule 

 

5.1 Schedule provides a balance of 

structure and flexibility 

 

5.2 A variety of play activities occur 

each day, some teacher directed and 

some child initiated 

 

5.3 A substantial portion of the day is 

used for play activities 

 

 

 

 

 

 

 

EARLY LEARNING PROGRAM 

Child  

Observation/ Curriculum / 

Assessment 

 

STAR 1 

1. Site obtains and maintains copies of 

the appropriate Learning Standards for 

all age groups in the program. 

 

STAR 2 

1. Observation of childôs progress is 
completed and shared with parents 
within 45 days2 of program entry and 
once yearly after that. 
2.  Learning Standards are used as a 
resource for staff in classroom 
planning and documentation of 
childrenôs learning.  
 
STAR 3 
1. Observation of the child is 

completed and shared with parents 

within 45 days19 of program entry and 

three times3 during the calendar year ï 

once at beginning, once in the middle, 

and once towards the end. 

PROGRAM 

 

§ 3270.111. Daily activities. 

 (a)  A written plan of daily activities 
and routines, including a time for free 
play shall be established for each 
group. The plan shall be flexible to 
accommodate the needs of individual 
children and the dynamics of the 
group.  

 (b)  The written plan shall be posted in 
the group space.  

 (c)  Daily activities shall promote the 
development of skills, social 
competence and self-esteem. Daily 
experiences shall recognize the child 
as an individual and give some choice 
of activities that respect personal 
privacy, lifestyle and cultural 
background. 

 

 

 

 

 

(a) Child development and 

education approach for all 

children.  

 

(1) In order to help children gain the 

skills and confidence necessary to be 

prepared to succeed in their present 

environment and with later 

responsibilities in school and life, 

grantee and delegate agencies' 

approach to child development and 

education must:  

 

(i) Be developmentally and 

linguistically appropriate, recognizing 

that children have individual rates of 

development as well as individual 

interests, temperaments, languages, 

cultural backgrounds, and learning 

styles;  

 

(ii) Be inclusive of children with 

disabilities, consistent with their 

Individualized Family Service Plan 

(IFSP) or Individualized Education 

Program (IEP) (see 45 CFR 

1308.19);  

 

X.  Program Requirements  

 

C.  Curriculum 

Consistent with regulations of the 

State Board of Education the 

curriculum used in any PA Pre-K 

Counts classrooms, or in any 

classrooms that include children who 

were counted in generating the per-

child funding for the program, must be 

aligned with the Early Learning 

Standards established by the PDE and 

include content in a minimum of 5 of 

the Key Areas of Learning.   Each 

applicant must select a primary 

curriculum that is comprehensive and 

provides resources for all of the Key 

Learning Areas.  Supplementary 

curricula that are specialized for one or 

more Key Learning Area may be used 

in addition.   

 

The Early Learning Standards have 

been ñcross-walkedò and developed 

with close alignment to several 

nationally respected, commercially 

available curricula for Pre-K. The 

review is available on-line in the 

Curriculum section of the Standards 

                                                           
2 For SACC p rograms, the observation should be done within 90 days of program entry.  
3 After the initial observation, SACC programs will need to conduct another observation once during the calendar year.   

http://www.pde.state.pa.us/early_childhood/cwp/view.asp?a=316&q=124386&early_childhoodNav=|10698|&early_childhoodNav=|6356|#Curriculum
http://www.pde.state.pa.us/early_childhood/cwp/view.asp?a=316&q=124386&early_childhoodNav=|10698|&early_childhoodNav=|6356|#Curriculum
http://www.pde.state.pa.us/early_childhood/cwp/view.asp?a=316&q=124386&early_childhoodNav=|10698|&early_childhoodNav=|6356|#Curriculum
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5. Curriculum guides teachers to engage in 

attentive, responsive interactions 

throughout the day to facilitate the 

development of children's social 

competence and their ability to learn 

through interacting with others. 

 

6. Curriculum guides teachers to 

incorporate content, concepts, and 

activities that foster aesthetic, cognitive, 

emotional, language, physical, and/or 

social development and that integrate 

multiple disciplines. 

 

7. Curriculum guides teachers to plan for 

children's engagement in play (including 

dramatic play and blocks) so it is linked to 

classroom topics of study. 

 

8. Curriculum goals and objectives guide 

teachers' ongoing assessment of children's 

progress. 

 

9. Curriculum guides teachers to integrate 

assessment information with curriculum 

goals to support individualized learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Results from observations are used 
for curriculum, individual child 
planning, and referral to community 
resources.  

3. Establish and use a learning 
curriculum that incorporates learning 
standards. 
 
STAR 4 
1. Assessment of the child is 

completed and shared with parents 

twice per year utilizing appropriate 

observation techniques, and results 

are used for curriculum and individual 

child planning and referral to 

community resources. 

2. Program cross-walks curriculum and 
assessment tools to the Learning 
Standards. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(iii) Provide an environment of 

acceptance that supports and 

respects gender, culture, language, 

ethnicity and family composition;  

 

(iv) Provide a balanced daily program 

of child-initiated and adult- directed 

activities, including individual and 

small group activities; and  

 

(5) must promote each child's 

physical development by:  

 

(i) Providing sufficient time, indoor 

and outdoor space, equipment, 

materials and adult guidance for 

active play and movement that 

support the development of gross 

motor skills;  

 

(ii) Providing appropriate time, space, 

equipment, materials and adult 

guidance for the development of fine 

motor skills according to each child's 

developmental level; and  

 

(iii) Providing an appropriate 

environment and adult guidance for 

the participation of children with 

special needs. 

page on the PDE website  and may be 

used to inform local decisions about 

curriculum.   

 

When a program is considering use of 

a curriculum that has not yet been 

aligned with the Early Learning 

Standards, the publisher should be 

contacted to complete and submit an 

alignment review to 

susmitchel@state.pa.us.  All requested 

alignments will be reviewed and 

posted on the PDE website when 

approved.  Programs that use a locally 

designed curriculum must demonstrate 

alignment with the Early Learning 

Standards prior to use in PA Pre-K 

Counts.   

 

mailto:susmitchel@statae.pa.us
http://www.pde.state.pa.us/
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10. The daily schedule  

 is predictable yet flexible and 
responsive to individual needs of 
the children.  

 provides time and support for 
transitions.  

 includes both indoor and outdoor 
experiences.  

 is responsive to a child's need to 
rest or be active.  

 incorporates time and materials 
for play, self-initiated learning, 
and creative expression.  

 includes time for large group, 
small group, and child-initiated 
activity. 

11. The curriculum guides teachers to 

provide children learning opportunities, 

experiences, and/or projects that extend 

over the course of several days. 

12. Materials and equipment used to 

implement the curriculum  

 reflect the lives of the children 
and families.  

 reflect the diversity found in 
society, including gender, age, 
language, and abilities.  

 provide for children's safety while 
being appropriately challenging.  

 encourage exploration, 
experimentation, and discovery.  

 promote action and interaction.  

 

 

 

 

 

 

 

 

 

7.1 Smooth transitions between daily 

events 

 

 

7.2 Variations made in schedule to 

meet individual needs 

 

35. Free Play 

5.1 Free play occurs for a substantial 

portion of the day both indoors and 

outdoors 

36. Group Time 

5.1 Whole group gatherings limited to 

short periods, suited to age and 
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 are organized to support 
independent use.  

 are rotated to reflect changing 
curriculum and accommodate 
new interests and skill levels.  

 are rich in variety. 

 accommodate children's special 
needs. 

13. Active media that children can control, 

such as cameras, video cameras, audio 

recorders, and developmentally 

appropriate software may be used in the 

classroom as active learning materials. 

The use of passive media such as 

television, film, videotapes, and audiotapes 

is limited to developmentally appropriate 

programming. 

14. Materials and equipment used to 

implement the curriculum for infants and 

toddlers/twos  

 encourage exploration, 
experimentation, and discovery. 

 support sensory motor learning 

 encourage practice of their 
developing physical skills 
through self-initiated movement. 

individual needs of children 

5.2 Many play activities done in small 

groups or individually 

7.3 Many opportunities for children to 

be a part of self-selected small groups 

35. Free play 

5.3 Ample and varied toys, games, 

and equipment provided for free play 

27. Use of TV, video, and/or 

computers 

5.1 Materials used are considered 

ñgood for childrenò (ex. Sesame Street, 

educational video and computer 

games, but not most cartoons) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.B Social-Emotional Development  

1. Curriculum guides teachers to help 

children learn to recognize and name their 

own and others' feelings. 

 

 

 

 

 . 

 

 

(3) Grantee and delegate agencies 

must support social and emotional 

development by:  

 

(i) Encouraging development which 
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2. Children have varied opportunities to 

learn the skills needed to regulate their 

emotions, behavior, and attention. 

3. Children have varied opportunities to 

develop a sense of competence and 

positive attitudes toward learning, such as 

persistence, engagement, curiosity, and 

sense of mastery. 

4. Children have varied opportunities to 

develop skills for entering into social 

groups, developing friendships, learning to 

help, and other pro-social behaviors. 

5. Children have varied opportunities to 

learn how to interact with others positively, 

respectfully, and cooperatively; how to 

learn from and with one another; and how 

to resolve conflicts in constructive ways. 

6. Children have varied opportunities to 

learn to understand, empathize with, and 

take into account other people's 

perspectives. 

 

 

 

 

 

28. Promoting acceptance of 

diversity 

5.1 Many books, pictures and 

materials accessible showing people 

of different races, cultures, ages, 

abilities, and gender in non-

stereotyping role 

5.2 Some props representing various 

cultures included for use in dramatic 

play 

7.1 Inclusion of diversity is part of daily 

routine and play activities  

7.2 Activities included to promote 

understanding and acceptance of 

diversity 

 

 

 

 

 

 

 

 

 

 

 

 

 

enhances each child's strengths by:  

(A) Building trust;  

(B) Fostering independence;  

(C) Encouraging self-control by 

setting clear, consistent limits, and 

having realistic expectations;  

(D) Encouraging respect for the 

feelings and rights of others; and  

(E) Supporting and respecting the 

home language, culture, and family 

composition of each child in ways that 

support the child's health and well-

being; and 

(ii) Planning for routines and 

transitions so that they occur in a 

timely, predictable and unrushed 

manner according to each child's 

needs. 

(1) services for infants and toddlers 

must encourage  

(i) The development of secure 

relationships in out-of-home care 

settings for infants and toddlers by 

having a limited number of consistent 

teachers over an extended period of 

time. Teachers must demonstrate an 

understanding of the child's family 

culture and, whenever possible, 

speak the child's language  
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(ii) Trust and emotional security so 

that each child can explore the 

environment according to his or her 

developmental level; 

2.C Language Development  

 

1. Goals and objectives for children's 

acquisition of language align with the 

program philosophy and consider family 

and community perspectives 

2. Curriculum guides teachers to value and 

support children's oral and written 

communication in a language their family 

uses or understands. 

 

3. Children have varied opportunities to 

develop competence in verbal and 

nonverbal communication by responding to 

questions; communicating needs, 

thoughts, and experiences; and describing 

things and events. 

 

4. Curriculum guides teachers to support 

alternative communication strategies for 

children who are nonverbal. 

 

5. Children have varied opportunities to 

develop vocabulary through conversations, 

 

17. Using language to develop 

reasoning skills 

 

3.2 Some concepts are introduced 

appropriately for ages and abilities of 

children in group, using words and 

concrete experiences (ex. guide 

children with questions and words to 

sort big and little blocks or to figure out 

the cause for ice melting) 

 

5.1 Staff talk about logical 

relationships while children play with 

materials that stimulate reasoning (ex. 

sequence cards, same/different 

games, size and shape toys, sorting 

games, number and math games) 

 

5.2 Children encouraged to talk 

through or explain their reasoning 

when solving problems (ex. why they 

sorted objects into different groups; in 

what way are two pictures the same or 

different) 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(4) Grantee and delegate agencies 

must provide for the development of 

each child's cognitive and language 

skills by:  

 

(i) Supporting each child's learning, 

using various strategies including 

experimentation, inquiry, observation, 

play and exploration;  

 

(ii) Ensuring opportunities for creative 

self-expression through activities 

such as art, music, movement, and 

dialogue;  

 

(iii) Promoting interaction and 

language use among children and 

between children and adults; andfor 

infants and toddlers: 

(i) Encourages the development of 

self-awareness, autonomy, and self-

expression; 
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experiences, field trips, and books. 

 

6. Children have varied opportunities and 

materials that encourage them to have 

discussions to solve problems that are 

both interpersonal and related to the 

physical world. 

 

7. Children have varied opportunities and 

are provided materials that encourage 

them to engage in discussions with one 

another. 

 

 

7.1 Staff encourage children to reason 

throughout the day, using actual 

events and experiences as a basis for 

concept development (ex. children 

learn sequence by talking about their 

experiences in the daily routine or 

recalling the sequence of a cooking 

project) 

 

7.2 Concepts are introduced in 

response to childrenôs interests or 

needs to solve problems (ex. talk 

children through balancing a tall block 

building; help children figure out how 

many spoons are needed to set a 

table) 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.D Early Literacy Development  

 

1. Children have varied opportunities to  

 be read books in an engaging 
manner at least twice daily in full-
day programs and at least once 
daily in half-day programs in 
group or individualized settings.  

 be read to in individualized ways 
including one to one or in small 
groups of two to six children 

 

Language-Reasoning 

 

15. Books and pictures 

 

3.2 At least one staff-initiated receptive 

language activity time daily (ex. 

reading books to children, storytelling, 

  

 

 

 

 

 

 

(iv) Supporting emerging literacy and 

numeracy development through 

materials and activities according to 

the developmental level of each child. 

 

(ii) Supports the emerging 

communication skills of infants and 

toddlers by providing daily 

opportunities for each child to interact 

with others and to express himself or 
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regularly.  

 explore books on their own and 
have places that are conducive 
to the quiet enjoyment of books.  

 have access to various types of 
books including storybooks, 
factual books, books with 
rhymes, alphabet books, and 
wordless books.  

 be read the same book on 
repeated occasions.  

 retell or reenact events in 
storybooks.  

 engage in conversations that 
help them understand the 
content of a book.  

 be assisted in linking books to 
other aspects of the curriculum.  

 identify the parts of books and 
differentiate print from pictures. 

2. Foundations for early literacy are 

developed by building on infants' 

enjoyment of songs, rhymes, routine 

games, and books by  

 engaging infants in individualized 
play that includes simple rhymes, 
songs, and interactive games 
(e.g., peek-a-boo).  

 planning daily opportunities for 
each child to hear and respond 
to various types of books 
including picture books, wordless 
books, and books with rhymes. 

 making different types of durable 
books available for children's 
independent exploration. 

using flannel board stories) 

 

5.1 A wide selection of books are 

accessible for a substantial portion of 

the day 

 

5.2 Some additional language 

materials used daily 

 

5.3 Books organized in a reading 

center 

 

5.4 Books, language materials, and 

activities are appropriate for children in 

group   

 

5.5 Staff read books to children 

informally (ex. during free play, at 

naptime, as an extension of an 

activity) 

 

7.1 Books and language materials are 

rotated to maintain interest 

 

7.2 Some books relate to current 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

herself freely. 
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3. Foundations for early literacy are 

developed by building on toddlers'/twos' 

enjoyment of books, songs, rhymes, and 

routine games by  

 engaging in these activities on 
an individualized basis.  

 planning daily opportunities for 
each child to hear and respond 
to various types of books 
including picture books, wordless 
books, and books with rhymes.  

 making different types of durable 
books available for children's 
independent exploration.  

 providing opportunities and 
materials for toddlers/twos to 
begin exploring and learning 
about painting, drawing, and 
scribbling.  

 helping toddlers/twos understand 
that pictures represent real 
things in their environment.  

 engaging toddlers/twos in 
individualized play that includes 
simple rhymes, songs, and 
sequences of gestures (e.g., 
finger plays, peek-a-boo, patty-
cake). 

4. Children have activities that allow them 

to become familiar with print:  

 Teachers help children recognize 
print and connect it to spoken 
words.  

 Children have opportunities to 
make sense of environmental 
print in their classroom. Some 

classroom activities or themes (ex. 

books borrowed from library on 

seasonal theme) 

 

16. Encouraging  children to 

communicate 

 

5.1 Communication activities take 

place during both free play and group 

times (ex. child dictates story about 

painting; small group discuss trip 

store) 

 

5.2 Materials that encourage children 

to communicate are accessible in a 

variety of interest centers (ex. small 

figures and animals in block area; 

puppets and flannel board pieces in 

book area; toys for dramatic play 

outdoors or indoors) 

 

7.1 Staff balance listening and talking 

appropriately for age and abilities of 

children during communication 

activities (ex. leave time for children to 

respond; verbalize fro child with limited 

communication skills) 

 

 

 

 

 

 

 

 

 

§ 3270.112. Infant and toddler 

stimulation. 

 Infants and toddlers shall be provided 

stimulation by being held, rocked, 

talked to, played with and carried 
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materials are labeled, and print is 
used to describe some rules and 
routines. Items belonging to a 
child are labeled with his or her 
name. Children are actively 
involved in making sense of 
print.  

 Children have opportunities to 
become familiar with, recognize, 
and use print that is accessible 
throughout the classroom. 

5. Children have varied opportunities to 

learn to read familiar words, sentences, 

and simple books. 

6. Children have multiple and varied 

opportunities to write: 

 Writing is embedded into art, 
dramatic play, and various center 
activities, and writing materials 
are readily available for use in 
these areas.  

 Children have daily opportunities 
to write or dictate their ideas.  

 Various types of writing are 
supported, including scribbling, 
letter-like marks, and 
developmental spelling.  

 Children are given the support 
they need to write on their own 
including access to the alphabet 
(e.g., displayed at eye level or on 
laminated cards) and printed 
words about topics of current 
interest.  

 Children are provided needed 
assistance in writing the words 

7.2 Staff link childrenôs spoken 

communication with written language 

(ex. write down what children dictate 

and read it back to them; help them 

write note to parents) 
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and messages they are trying to 
communicate.  

 Children see teachers model 
functional use of writing and are 
helped to discuss the many ways 
writing is used in daily life. 

 

7. Each child is encouraged to write 

independently each day. 

8. Children are regularly provided multiple 

and varied opportunities to develop 

phonological awareness:  

 They are encouraged to play 
with the sounds of language 
including syllables, word families, 
and phonemes using rhymes, 
poems, songs, and finger plays.  

 They are helped to identify 
letters and the sounds they 
represent.  

 They are helped to recognize 
and produce words that have the 
same beginning or ending 
sounds.  

 They are supported in their self-
initiated efforts to write letters 
that represent the sounds of 
words. 

9. Children are given opportunities to 

recognize and write letters. 

10. Children are encouraged to identify 

phonemes in words through varied 
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activities, including writing and games. 

11. Books are displayed and writing is 

encouraged in one or more areas of the 

classroom.  

 

 

2.E Early Mathematics  

1. Children are provided opportunities and 

materials to build understanding of 

numbers, number names, and their 

relationship to object quantities and to 

symbols. 

 

2. Children are provided opportunities and 

materials to use numerical symbols and to 

explore operations on quantities, such as 

adding, taking away, and dividing into 

equal and unequal subsets. 

 

3. Children are provided opportunities and 

materials to categorize by one or two 

attributes, such as shape, size, and color. 

 

4. Children are provided opportunities and 

materials to categorize by one or two 

attributes, such as shape, size, and color 

 

5. Children are provided opportunities and 

materials that help them understand the 

 

 

 

26. Math/number 

 

5.4 Daily activities used to promote 

math/number learning (ex. Setting 

table, counting while climbing steps, 

using timers to take turns) 

 

7.2 Materials are rotated to maintain 

interest (ex. Teddy bear counters 

replaced by dinosaur counters, 

different objects to weigh). 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(ii) Provides for the development of 

cognitive skills by encouraging each 

child to organize his or her 

experiences, to understand concepts, 

and to develop age appropriate 

literacy, numeracy, reasoning, 

problem solving and decision-making 

skills which form a foundation for 

school readiness and later school 

success 
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concept of measurement by using 

standard and nonstandard units of 

measurement. 

 

6. Children are provided opportunities and 

materials to use standard and nonstandard 

units of measurement and to assign 

numerical values to measurements. 

7. Children are provided opportunities to 

build an understanding of time in the 

context of their lives, schedules, and 

routines. 

8. Children are provided opportunities and 

materials that introduce them to 

conventional tools for understanding time 

such as a calendar and a clock. 

9. Children are provided opportunities and 

materials that help them recognize and 

name repeating patterns. 

10. Children are provided opportunities 

and materials to create, represent, discuss, 

and extend repeating and growing 

patterns. 

11. Children are provided opportunities 

and materials that encourage them to 

integrate mathematical terms into everyday 

conversation. 

12. Children are provided opportunities 

and materials that encourage them to use 

 

 

 

 

 

 

 

 

 

 

 

 

22. Blocks  

 

7.1 At least two types of blocks and a 

variety of accessories accessible daily 

(ex. Large and small; homemade and 

commercial) 

 

23. Sand/water 
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written mathematical representations in 

everyday experiences. 

 

13. Foundations for early mathematics are 

developed by providing infants and 

toddlers/twos opportunities to  

 build number awareness, using 
objects in the environment.  

 use language, gestures, and 
materials to convey 
mathematical concepts, such as 
more and less, big and small.  

 see and touch different shapes, 
sizes, colors, and patterns. 

 read books that include counting 
and shapes. 

5.1 Provision for sand and water play 

 

5.2 Variety of toys accessible for play 

(ex. Containers, spoons, funnels, 

scoops, shovels)  

 

 

 

 

 

 

 

 

 

 

 

 

 

2.F Technology, Scientific Inquiry and 

Knowledge  

 

1. Curriculum addresses key concepts and 

principles of science such as:  

 Organisms including:  

 living and non-living (eg., plants 
versus rocks)  

  life cycles (e.g., plants, 
butterflies, humans).  

 Earth and sky (e.g., seasons, 
weather, geologic features, light 
and shadow, sun, moon, and 
stars).  

 Structure and property of matter, 

 

 

25. Nature/Science 

 

5.3 Nature/science materials are well 

organized and in good condition 

 

5.4 Everyday events used as a basis 

for learning about nature/science (ex. 

Talking about the weather, observing 

insects or birds, discussion the change 

of seasons, blowing bubbles or flying 

 
§ 3270.111. Daily activities. 

 

 (c)  Daily activities shall promote the 
development of skills, social 
competence and self-esteem. Daily 
experiences shall recognize the child 
as an individual and give some choice 
of activities that respect personal 
privacy, lifestyle and cultural 
background. 

 

 

 

(i) Supporting each child's learning, 

using various strategies including 

experimentation, inquiry, observation, 

play and exploration 
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including:  

    characteristics that include 
concepts like hard and soft, 
floating and sinking;  

    behavior of materials (e.g., 
transformation of liquids and 
solids by dissolving or melting). 

2. Children are provided varied 

opportunities and materials that encourage 

them to use the five senses to observe, 

explore, and experiment with scientific 

phenomena. 

3. Children are provided varied 

opportunities to use simple tools to 

observe objects and scientific phenomena. 

4. Children are provided varied 

opportunities and materials to collect data 

and to represent and document their 

findings (e.g., through drawing or 

graphing). 

5. Children are provided varied 

opportunities and materials that encourage 

them to think, question, and reason about 

observed and inferred phenomena. 

6. Foundations for early scientific inquiry 

and curiosity are developed by providing 

infants and toddlers/twos opportunities to  

 use their senses to learn about 
objects in the environment.  

 discover that they can make 

kites on a windy day, watching snow 

melt and freeze). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

27. Use of TV, video, and/or 
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things happen.  

 solve simple problems 

7. Children are provided varied 

opportunities and materials that encourage 

them to discuss scientific concepts in 

everyday conversation. 

 

8. Children are provided varied 

opportunities and materials that encourage 

them to discuss scientific concepts in 

everyday conversation. 

 

9. All children have access to technology 

(e.g., tape recorders, microscopes, 

computers). 

 

10. Children have opportunities to 

experience technology collaboratively with 

their peers, by themselves, and with a 

teacher or parent. 

 

11. Technology is used to extend learning 

within the classroom and to integrate and 

enrich the curriculum. 

 

 

computers 

5.1 Materials used are considered 

ñgood for childrenò (ex. Sesame Street, 

educational video and computer 

games, but not most cartoons) 

5.2 Computer used as one of the 

many free choice activities 

5.3 Most of the materials encourage 

active involvement (ex. Children can 

dance, sing, or exercise to video; 

computer software encourages 

children to think and made decisions) 

5.4 Staff are actively involved in use of 

TV, video, or computer (ex. Watch and 

discuss with children) 

7.1 Some of the computer software 

encourages creativity 

7.2 Materials used to support and 

extend classroom themes and 

activities 
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2.G Understanding Ourselves, Our 

Communities, and Our World 

1. Children are provided varied learning 

opportunities that foster positive identity 

and an emerging sense of self and others. 

2. A sense of community is developed 

within the classroom so each child feels 

accepted and gains a sense of belonging. 

3. Children have varied opportunities to 

engage in discussions about fairness, 

friendship, responsibility, authority, and 

differences. 

4. Children are provided opportunities and 

materials to explore social roles in the 

family and workplace through play. 

5. Children are provided varied 

opportunities and materials to learn about 

the community in which they live. 

6. Children are provided varied 

opportunities and materials to learn about 

physical characteristics of their local 

environment as a foundation for learning 

geography. 

7. Children are provided varied 

opportunities and materials to learn about 

physical characteristics of their local 

environment as a foundation for learning 

geography. 

 

 

 

24. Dramatic Play 

 

7.2 Props provided to represent 

diversity 

 

5.1 Many dramatic play materials 

accessible, including dress-up clothes 

 

5.2 Materials accessible for a 

substantial portion of the day 

 

5.3 Propos for at least two different 

themes accessible daily 

5.4 Dramatic play area clearly defined, 

with space to play and organized 

storage 
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8. Children are provided varied 

opportunities and materials that allow them 

to contribute to the well-being of their 

classroom and the community, including 

care for the social and physical 

environments in which they live. 

9. Children are provided varied 

opportunities and materials to learn how 

people affect their environment in positive 

(e.g., recycling) as well as negative (e.g., 

polluting) ways. 

10. Children are provided opportunities 

and materials that build a foundation for 

understanding economic concepts, such 

as playing restaurant, having a store, and 

identifying and exchanging money. 

11. Children are provided varied 

opportunities and materials to build their 

understanding in non-stereotypical ways of 

diversity in culture, family structure, ability, 

language, age, and gender. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.H Creative Expression and 

Appreciation for the Arts 

1. Children are provided many and varied 
open-ended opportunities and materials to 
express themselves creatively through 
music, drama, dance, and two- and three-
dimensional art. 
 

2. Infants and toddlers/twos have 
opportunities to express themselves 
creatively through freely moving to music 

20. Art 

5.1 Many and varied art materials 

accessible a substantial portion of the 

day 

7.1 Three dimensional art materials 

incl. at least monthly 

 

21. Music/movement 

  

 

 

 

 

 

 

ii) Ensuring opportunities for creative 

self-expression through activities 

such as art, music, movement, and 

dialogue;  
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and, as toddlers/twos, through engaging in 
pretend or imaginative play. 
 

3. Infants and toddlers/twos are provided 
opportunities to explore and manipulate 
age-appropriate art materials. 
 

4. Children are provided opportunities to 
learn new concepts and vocabulary related 
to art, music, drama, and dance. 
 

5. Children are provided opportunities to 
gain an appreciation of art, music, drama, 
and dance in all of its cultural diversity. 
 

6. Children are provided varied 
opportunities to develop and widen their 
repertoire of skills that support artistic 
expression, such as cutting, gluing, and 
caring for tools. 
 

7. Children have opportunities to respond 
to the art of other children and adults. 
 

5.1 Many music materials accessible 

for childrenôs use (ex. Music center 

with instruments, tape player, dance 

props.) 

 

7.3 Creativity is encouraged with 

music activities 

 

5.2 Various types of music are used 

with the children (ex. Classical and 

popular music; music characteristic of 

different cultures; some songs sung in 

different languages) 
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2.I Physical Development and Skills 

1. Children have varied opportunities and 

are provided equipment to engage in large 

motor experiences that  

 stimulate a variety of skills.  

 enhance sensory-motor 
integration.  

 develop controlled movement 
(balance, strength, coordination).  

 enable children with varying 
abilities to have gross-motor 
experiences similar to those of 
their peers. 

 range from familiar to new and 
challenging. 

 help them learn physical games 
with rules and structure. 

2. Infants and toddlers/twos have multiple 

opportunities  

 to practice emerging skills in 
coordination, movement, and 
balance and in perceptual-motor 
integration. 

 to interact in an environment that 
allows them to move freely and 
achieve mastery of their bodies 
through self-initiated movement. 

3. Infants and toddlers/twos have multiple 

opportunities to develop fine-motor skills 

by acting on their environments using their 

hands and fingers in a variety of age-

appropriate ways. 

4. Children are provided varied 

opportunities and materials that support 

 

7. Space for gross motor play 

 

7.1 Outdoor gross motor space has a 

variety of surfaces permitting different 

types of play (ex. Sand, black top, wood 

chips, grass) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

§ 3270.114. Outdoor activity. 

 Weather permitting, children shall be 
taken out doors daily. 

 

(i) Providing sufficient time, indoor 

and outdoor space, equipment, 

materials and adult guidance for 

active play and movement that 

support the development of gross 

motor skills; 

 

 

b) Child development and education 

approach for infants and toddlers 

 

(i) Supporting the development of 

the physical skills of infants and 

toddlers including gross motor skills, 

such as grasping, pulling, pushing, 

crawling, walking, and climbing; and  

 

(ii) Creating opportunities for fine 

motor development that encourage 

the control and coordination of 

small, specialized motions, using the 

eyes, mouth, hands, and feet. 
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fine-motor development. 

5. Children are provided tools and guided 

in their use in writing, drawing, art, and 

science activities. 

6. Children are provided opportunities and 

materials that increase their awareness of 

safety rules in their classroom, home, and 

community 

7. Children have opportunities to practice 

safety procedures. 

8. Children are provided opportunities and 

materials that encourage good health 

practices, such as serving and feeding 

themselves, rest, good nutrition, exercise, 

hand washing, and brushing teeth. 

9. Children are provided opportunities and 

materials to help them learn about 

nutrition, including sources of food and 

recognizing, preparing, eating, and valuing 

healthy foods. 

10. Children are provided opportunities to 

discuss, ask questions, and raise fears 

about visiting the doctor, clinic, hospital, or 

dentist; getting shots; or taking medicine. 

 

 

 

 

 

 

 

 

 

 

19. Fine motor 

 

5.1 Many developmentally appropriate 

fine motor material for each type 

accessible for a substantial portion of 

the day 

 

 

 



 

Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 

 

 

Section 3 - Teaching 
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3.A Designing Enriched Learning 

Environments  

 

1. Teaching staff and other classroom 

and/or program staff work as a team to 

implement daily teaching and learning 

activities, including Individualized Family 

Service Plans (IFSPs), Individualized 

Education Programs (IEPs), and other 

individual plans. 

2. Teachers design an environment that 

protects children's health and safety at all 

times. 

3. Teaching staff support children's needs 

for physical movement, sensory 

stimulation, fresh air, rest, and 

nourishment. 

4. When infants and toddlers/twos are 

awake, teaching staff supervise children by 

sight and sound at all times. 

5. When infants or toddlers are sleeping, 

teaching staff supervise them by sight and 

sound at all times. Sides of cribs are 

checked to ensure they are up and locked. 

Mirrors, video or sound monitors may be 

used to augment supervision in sleeping 

areas, but such devices may not be relied 

upon in lieu of direct visual and auditory 

supervision. Teaching staff who are 

actively engaged with children who are 

awake must be aware of and positioned so 

 2. Furniture for routine care, play and 

learning 

 

5.3 Adaptive furniture permits inclusion of 

children with disabilities with peers (ex. 

Child using special chair can sit at table 

with others) 

 

 

 

 

 

ITERS 

29. Supervision of daily activities 

-Caregiver is within sight, hearing, and 

easy reach of children at all times 

-attention is on caregving not on other 

tasks or interests 

-sufficient supervision to meet every 

childôs routine-care needs with little 

crying, waiting, or regimen 

 

30. General supervision of children 

(other than gross motor) 

 
§ 3270.111. Daily activities. 

 (a)  A written plan of daily activities and 
routines, including a time for free play 
shall be established for each group. The 
plan shall be flexible to accommodate the 
needs of individual children and the 
dynamics of the group.  

 (b)  The written plan shall be posted in 
the group space.  

 (c)  Daily activities shall promote the 
development of skills, social competence 
and self-esteem. Daily experiences shall 
recognize the child as an individual and 
give some choice of activities that 
respect personal privacy, lifestyle and 
cultural background. 

§ 3270.113. Supervision of children. 

 (a)  Children on the facility premises and 
on facility excursions off the premises 
shall be supervised by a staff person at 
all times. Outdoor play space used by the 
facility is considered part of the facility 
premises.  

   (1)  Each staff person shall be 

assigned the responsibility for 
supervision of specific children. The staff 
person shall know the names and 
whereabouts of the children in his 
assigned group. The staff person shall be 
physically present with the children in his 
group on the facility premises and on 
facility excursions off the facility 

§ 1304.21 Education and early 
childhood development. 

(a) Child development and 

education approach for all children.  

(1) In order to help children gain the 

skills and confidence necessary to 

be prepared to succeed in their 

present environment and with later 

responsibilities in school and life, 

grantee and delegate agencies' 

approach to child development and 

education must:  

(i) Be developmentally and 

linguistically appropriate, 

recognizing that children have 

individual rates of development as 

well as individual interests, 

temperaments, languages, cultural 

backgrounds, and learning styles;  

(ii) Be inclusive of children with 

disabilities, consistent with their 

Individualized Family Service Plan 

(IFSP) or Individualized Education 

Program (IEP) (see 45 CFR 

1308.19);  

(iii) Provide an environment of 

acceptance that supports and 

respects gender, culture, language, 

ethnicity and family composition;  

(iv) Provide a balanced daily 

program of child-initiated and adult- 

directed activities, including 

C.  Curriculum 

 

Consistent with regulations of the 

State Board of Education the 

curriculum used in any PA Pre-K 

Counts classrooms, or in any 

classrooms that include children 

who were counted in generating 

the per-child funding for the 

program, must be aligned with the 

Early Learning Standards 

established by the PDE and 

include content in a minimum of 5 

of the Key Areas of 

Learning.   Each applicant must 

select a primary curriculum that is 

comprehensive and provides 

resources for all of the Key 

Learning Areas.  Supplementary 

curricula that are specialized for 

one or more Key Learning Area 

may be used in addition 
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they can hear and see any sleeping 

children for whom they are responsible. 

6. Teaching staff supervise children 

primarily by sight. Supervision for short 

intervals by sound is permissible as long 

as teaching staff check frequently on 

children who are out of sight (e.g., those 

who can use the toilet independently, are 

in library area, or napping children). 

 

7. Teaching staff allow kindergarten 

children doing tasks in a safe environment 

to be out of the teacher's sight and sound 

supervision for a short period of time. 

Teaching staff check on children if they do 

not return promptly to the group or if the 

adult at the child's destination does not 

confirm the child's arrival. (e.g., taking 

attendance count to office) 

8. Teaching staff supervise by positioning 

themselves to see as many children as 

possible. 

9. Teachers work to prevent challenging or 

disruptive behaviors through  

 environmental design.  

 schedules that meet the needs 
and abilities of children.  

 effective transitions.  

 engaging activities.  

 5.1 Careful supervision of all children 

adjusted appropriately for different ages 

and abilities (ex. Younger or more 

impulsive children supervised more 

closely) 

 

 

 

 

 

 

 

 

31. Discipline 

 

5.1 Teachers draw on their knowledge of 

content and developmental domains to 

create experiences that engage children 

in purposeful and meaningful processes 

related to key curriculum concepts.5.1 

Staff use non-punitive discipline methods 

effectively (ex. Giving attention for 

positive behaviors; redirecting child from 

unacceptable to acceptable activity)  

 

5.2 Program is set up to avoid conflict 

premises.  

   (2)  The requirement for supervision on 
and off the facility premises includes 
compliance with the staff-child ratio 
requirements in § §  3270.51ð3270.55 
(relating to staff-child ratio).  

§ 3270.113. Supervision of children 

 (b)  A facility person may not use any 
form of physical punishment, including 
spanking a child.  

 (c)  A facility person may not single out a 
child for ridicule, threaten harm to the 
child or the childôs family and may not 
specifically aim to degrade the child or 
the childôs family.  

 (d)  A facility person may not use harsh, 
demeaning or abusive language in the 
presence of children.  

 (e)  A facility person may not restrain a 
child by using bonds, ties or straps to 
restrict a childôs movement or by 
enclosing the child in a confined space, 
closet or locked room. The prohibition 
against restraining a child does not apply 
to the use of adaptive equipment 
prescribed for a child with special needs. 

 

individual and small group activities; 

 

3) Grantee and delegate agencies 

must support social and emotional 

development by:  

(i) Encouraging development which 

enhances each child's strengths by:  

(A) Building trust;  

(B) Fostering independence;  

(C) Encouraging self-control by 

setting clear, consistent limits, and 

having realistic expectations;  

(D) Encouraging respect for the 

feelings and rights of others; and  

(E) Supporting and respecting the 

home language, culture, and family 

composition of each child in ways 

that support the child's health and 

well-being; 

 

 

(4) Grantee and delegate agencies 

must provide for the development of 

each child's cognitive and language 

skills by:  

(i) Supporting each child's learning, 

using various strategies including 

experimentation, inquiry, 

observation, play and exploration;  
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Teachers address challenging behavior by  

 assessing the function of the 
child's behavior.  

 convening families and 
professionals to develop 
individualized plans to address 
behavior 

 using positive behavior support 
strategies. 

10. Teachers arrange space and select 

materials to stimulate exploration, 

experimentation, discovery, and 

conceptual learning in all content and 

developmental domains. 

11. Teachers create and rotate displays 

that help children reflect upon and extend 

their learning, including some at children's 

eye level 

12. Teachers ensure that children's recent 

works predominate in classroom displays 

(e.g., art, emergent writing, graphic 

representation, and three-dimensional 

creations). 

13. Teaching staff spark children's interest 

in new concepts and topics by arranging 

related materials and activities in ways that 

help them explore the possibilities for their 

use. 

14. Teaching staff and children work 

together to arrange classroom materials in 

and promote age-appropriate interaction 

(ex. Duplicate toys accessible; child with 

favorite toy given protected place to play) 

 

 

6. Child-related display 

 

5.1 Much of the display relates closely to 

current activities and children in group 

(ex. Artwork or photos about recent 

activities) 

 

5.2 Most of the display is work done by 

children 

 

5.3 Many items displayed on childôs eye 

level 

 

7.1 Individualized childrenôs work 

predominates 

7.2 Three-dimensional work (ex. 

Playdough, clay, carpentry) work 

displayed as well as flat work 

 

(ii) Ensuring opportunities for 

creative self-expression through 

activities such as art, music, 

movement, and dialogue;  

(iii) Promoting interaction and 

language use among children and 

between children and adults;  

(iv) Supporting emerging literacy 

and numeracy development through 

materials and activities according to 

the developmental level of each 

child. 
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predictable ways so children know where 

to find things and where to put them away. 

15. Teachers reorganize the environment 

when necessary to help children sustain 

their activities and extend their learning 

during focused work/play 

16. Teachers modify the schedule and 

intentionally arrange the equipment, 

materials, and themselves in order to 

scaffold children's learning. 

3.B Creating Caring Communities for 

Learning  

1. Teaching staff's daily interactions 

demonstrate their knowledge of the 

children they teach; the children's families; 

and the social, linguistic, and cultural 

context in which the children live. 

2. Teaching staff individualize routine care 

(e.g., learning to use the toilet and feeding) 

and consider family practices. 

3. Teachers create and maintain a setting 

in which children of differing abilities can 

progress, with guidance, toward increasing 

levels of autonomy, responsibility, and 

empathy. 

4. Teachers provide children opportunities 

to affect what happens in the classroom 

through participation in decision making 

about issues concerning classroom 

28. Promoting acceptance of diversity 

7.1 Inclusion of diversity is part of daily 

routines and play activities (ex. Ethnic 

foods are a regular part of meals/snacks; 

music tapes and songs from different 

cultures included at music time) 

32. Staff-child interactions 

5.1 Staff show warmth through 

appropriate physical contact (ex. Pat 

child on the back, return childôs hug) 

5.2 Staff show respect for children (ex. 

Listen attentively, make eye contact, 

treat children fairly, do not discriminate) 

 

5.3 Staff respond sympathetically to 

children who are upset, hurt, or angry 

7.1 Staff seems to enjoy being with the 
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behavior, plans, and activities. 

5. Teaching staff create a climate of mutual 

respect for children by being interested in 

their ideas, experiences, and products. 

6. Teaching staff create a climate of 

respect for infants by looking for and 

listening and responding to verbal and 

nonverbal cues infants use to show their 

ideas and preferences. 

7. Teaching staff develop individual 

relationships with children by providing 

support and attentive, consistent, 

comforting, culturally sensitive, and 

responsive care. 

8. Teaching staff are active in identifying 

and countering any practices, curriculum 

approaches, or materials that reflect a 

degrading bias toward gender, sexual 

orientation, age, language, ability, race, 

religion, family structure, background, or 

culture. 

9. Teaching staff help individual children 

learn socially appropriate behavior by 

providing guidance that corresponds to 

their level of development. 

10. Teachers demonstrate consistency 

when managing behavior and 

implementing classroom rules and 

children 

7.2 Staff encourage the development of 

mutual respect between children and 

adults (ex. Staff wait until children finish 

asking questions before answering; 

encourage children in a polite way to 

listen when adults speak) 

 

 

28. Promoting acceptance of diversity 

 

3.3 Staff intervene appropriately to 

counteract prejudice shown by children 

or other adults (ex. Discuss similarities 

and differences; establish rules for fair 

treatment of others), or no prejudice is 

shown 

31. Discipline 

5.3 Staff react consistently to childrenôs 

behavior (ex. Different staff apply the 

same rules and use same methods; 

basic rules followed with all children) 

7.3 Staff seek advice from other 

professionals concerning behavior 

problems 
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expectations. 

11. Teachers demonstrate consistency 

when managing behavior and 

implementing classroom rules and 

expectations. 

12. Teachers notice patterns in children's 

challenging behaviors and over time 

provide thoughtful, consistent, and 

individualized responses. 

 

 

 

 

 

 

 

3.C Using Time, Grouping, and 

Routines to Achieve Learning Goals  

 

1. Teachers provide time daily for indoor 

activity and outdoor activities, except when 

conditions pose a health risk as defined by 

local health officials. 

 

2. Teaching staff use routine care to 

facilitate children's self-awareness, 

language, and social interaction. 

 

3. Teaching staff coach and support 

children as they learn to participate in daily 

cleanup and maintenance of the 

classroom. 

 

34. Schedule  

 

3.3 At least one indoor and one outdoor 

play period (weather permitting) occurs 

daily 

 

7.1 Smooth transitions between daily 

events (ex. Materials ready for next 

activity before current activity ends; most 

transitions handled a few children at a 

time rather than whole group) 

 

7.2 Variations made in schedule to meet 

individual needs (ex. Shorter story time 

for child with short attention span; child 

working on project allowed to continue 

past scheduled time; slow eater may 

finish at own pace) 

 
§ 3270.114. Outdoor activity. 

 Weather permitting, children shall be 
taken out doors daily. 

 

 

 

 

 

 

 

 

 

(5) In center-based settings, grantee 

and delegate agencies must 

promote each child's physical 

development by:  

(i) Providing sufficient time, indoor 

and outdoor space, equipment, 

materials and adult guidance for 

active play and movement that 

support the development of gross 

motor skills;  

(ii) Providing appropriate time, 

space, equipment, materials and 

adult guidance for the development 

of fine motor skills according to each 

child's developmental level; and  

(iii) Providing an appropriate 

environment and adult guidance for 

the participation of children with 

special needs. 

 

(ii) Planning for routines and 
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4. Teachers help children follow a 

predictable but flexible daily routine by 

providing time and support for transitions. 

 

5. Teaching staff sit and eat with children 

at snack and meal times, served family-

style, and engage them in conversation. 

 

6. Adults sit and eat with children at snack 

and meal times and engage them in 

conversation. 

 

7. Teachers provide time and materials 

daily for children to select their own 

activities. 

 

8. Teachers use the needs and interests of 

infants to influence schedules, routines, 

and learning experiences. 

 

9. Infants who display interest or pleasure 

in an activity are encouraged and 

supported in prolonging that activity. 

 

10. Teachers organize time and space on 

a daily basis to allow children to work or 

10. Meals/snacks 

 

5.1 Most staff sit with children during 

meals and group snacks 

 

5.2 Pleasant social atmosphere 

 

7.3 Meals and snacks are times for 

conversation (ex. Staff encourage 

children to talk about events of day and 

talk about things children interested in 

children talk with one another) 

 

34. Schedule 

 

 5.2 A variety of play activities occur each 

day, some teacher directed and some 

child initiated  

 

35. Free play 

 

5.1 Free play occurs for a substantial 

portion of the day both indoors and 

outdoors (ex. Several free play periods 

 

 

 

 

§ 3270.112. Infant and toddler 

stimulation. 

 Infants and toddlers shall be provided 
stimulation by being held, rocked, talked 
to, played with and carried. 

 

 

transitions so that they occur in a 

timely, predictable and unrushed 

manner according to each child's 

needs. 
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play individually and in pairs, to come 

together in small groups, and to engage as 

a whole group. 

 

11. Teachers organize time and space on 

a daily basis to offer infants opportunities 

to play individually, in pairs, and in small 

groups. 

 

12. Teachers use their knowledge of 

children's social relationships, interests, 

and skills to tailor learning opportunities for 

groups and individuals. 

 

13. Teachers create opportunities for 

children to engage in group projects and 

learn from one another. 

 

14. Teaching staff offer children 

opportunities to interact with children of 

various ages. 

 

15. Teachers offer children opportunities to 

engage in classroom experiences with 

members of their families. 

 

scheduled daily) 

 

36. Group time 

 

3.2 Some opportunity for children to be a 

part of self-selected small groups 

 

5.1 Whole group gatherings limited to 

short periods, suited to age and 

individual needs of children 

 

5.3 Some routines done in small groups 

or individually 

 

7.1 Different groupings provide a change 

of pace throughout the day 

 

7.2 Staff engage in educational 

interaction with small group and 

individual children as well as with the 

whole group ( ex. Read story, help small 

group with cooking or science activity) 

 

7.3 Many opportunities for children to be 
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16. Teachers intentionally extend or adjust 

experiences throughout the day in 

response to children's interests and needs. 

 

17. Teachers plan for children to revisit 

experiences and materials over periods of 

days, weeks, and months. 

 

 

a part of self-selected small groups 

3.D Making Learning Meaningful for All 

Children  

 

1. Teachers use curriculum in all content 

and developmental domains as a flexible 

framework for teaching. Teachers use 

curriculum to support the development of 

daily plans and learning experiences. 

 

2. Teachers carefully plan and organize 

activities that are responsive to children's 

needs and interests. Play is planned for 

each day. 

 

3. Teaching staff actively seek out 

children's ideas and understanding by 

observing, talking with, and listening to 

 30. General supervision of children 

(other than gross motor) 

 

 5.2 Staff give children help and 

encouragement when needed (ex. Help 

child who is wandering get involved in 

play, help child complete puzzle) 

 

7.1 Staff talk to children about ideas 

related to their play, asking questions 

and adding information to extend 

childrenôs thinking 

 

7.2 A balance is maintained between the 

childôs need to explore independently 

and staff input into learning (ex. Child 

allowed to complete painting before 

being asked to talk about it; child allowed 

  (1) Grantee and delegate 

agencies' program of services for 

infants and toddlers must 

encourage:  

(i) The development of secure 

relationships in out-of-home care 

settings for infants and toddlers by 

having a limited number of 

consistent teachers over an 

extended period of time. Teachers 

must demonstrate an understanding 

of the child's family culture and, 

whenever possible, speak the child's 

language  

(ii) Trust and emotional security so 

that each child can explore the 

environment according to his or her 

developmental level; and  

(iii) Opportunities for each child to 

explore a variety of sensory and 

motor experiences with support and 

stimulation from teachers and family 
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them throughout the day. 

 

4. Teaching staff actively seek to 

understand infants' needs and desires by 

recognizing and responding to their 

nonverbal cues and by using simple 

language. 

 

5. Teachers and families work together to 

help children participate successfully in the 

early childhood setting when professional 

values and practices differ from family 

values and practices. 

 

6. Teaching staff use varied vocabulary 

and engage in sustained conversations 

with children about their experiences. 

 

7. Teaching staff use pictures, familiar 

objects, body language, and physical cues 

to help children understand spoken 

language, particularly for children who are 

learning a new language. 

 

8. Teaching staff support the development 

and maintenance of children's home 

language whenever possible. 

to discover that her block building is 

unbalanced when it falls) 

 

 

members. 

 

2) Grantee and delegate agencies 

must support the social and 

emotional development of infants 

and toddlers by promoting an 

environment that:  

(i) Encourages the development of 

self-awareness, autonomy, and self-

expression; and  

(ii) Supports the emerging 

communication skills of infants and 

toddlers by providing daily 

opportunities for each child to 

interact with others and to express 

himself or herself freely. 

(3) Grantee and delegate agencies 

must promote the physical 

development of infants and toddlers 

by:  

(i) Supporting the development of 

the physical skills of infants and 

toddlers including gross motor skills, 

such as grasping, pulling, pushing, 

crawling, walking, and climbing; and  

(ii) Creating opportunities for fine 

motor development that encourage 

the control and coordination of 

small, specialized motions, using the 

eyes, mouth, hands, and feet. 
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9. Teachers seek to understand and use 

children's ideas to plan new learning 

experiences. 

 

10. Teachers use children's interest in and 

curiosity about the world to engage them 

with new content and developmental skills. 

 

11. Teachers use their knowledge of 

individual children to modify strategies and 

materials to enhance children's learning. 

 

 

 

 

(c) Child development and 

education approach for 

preschoolers.  

(1) Grantee and delegate agencies, 

in collaboration with the parents, 

must implement a curriculum (see 

45 CFR 1304.3(a)(5)) that:  

(i) Supports each child's individual 

pattern of development and 

learning;  

(ii) Provides for the development of 

cognitive skills by encouraging each 

child to organize his or her 

experiences, to understand 

concepts, and to develop age 

appropriate literacy, numeracy, 

reasoning, problem solving and 

decision-making skills which form a 

foundation for school readiness and 

later school success;  

(iii) Integrates all educational 

aspects of the health, nutrition, and 

mental health services into program 

activities;  

(iv) Ensures that the program 

environment helps children develop 

emotional security and facility in 

social relationships;  

(v) Enhances each child's 

understanding of self as an 

individual and as a member of a 

group;  

http://www.head-start.lane.or.us/administration/regulations/R1304A.HTM#Curriculum
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(vi) Provides each child with 

opportunities for success to help 

develop feelings of competence, 

self-esteem, and positive attitudes 

toward learning 

 

3.E Using Instruction to Deepen 

Children's Understanding and Build 

Their Skills and Knowledge 

 

1. Teachers use a variety of teaching 

strategies that consider children's interests 

and needs, selecting among a broad range 

of approaches and responses. 

 

2. Teachers use their knowledge of content 

to pose problems and ask questions that 

stimulate children's thinking. Teachers help 

children express their ideas and build on 

the meaning of their experiences. 

 

3. Teachers help children identify and use 

prior knowledge. They provide experiences 

that extend and challenge children's 

current understandings. 

 

4. Teachers observe infants and exchange 

information about their abilities with their 

35. Free play 

 

7.1 Supervision  used as an educational 

interaction (ex. Staff help children think 

through solutions to conflicts, encourage 

children talk about activities, introduce 

concepts in relation to play) 

 

7.2 New materials/experiences for free 

play added periodically (ex. Materials 

rotated; activities added in response to 

childrenôs interests) 
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families and other professionals involved 

with the infant's care (with family consent). 

Teachers use the information to plan 

opportunities and provide materials that 

challenge infants to develop socially, 

physically, linguistically, and cognitively. 

 

5. Teachers use multiple sources 

(including children's initiations, questions, 

interests, and misunderstandings) to 

identify what children have learned, adapt 

curriculum and teaching to meet their 

needs and interests, foster curiosity, 

extend their engagement, and support self-

initiated learning. 

 

6. As children learn and acquire new skills, 

teachers use knowledge of children's 

abilities to fine-tune their teaching support. 

Teachers adjust challenges as children 

gain competence and understanding. 

 

7. Teaching staff help children enter into 

and sustain play. 

 

8. Teachers support and challenge 

children's learning during both teacher- 

and child-initiated interactions or activities. 
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9. Teachers engage in collaborative inquiry 

with individuals and small groups of 

children. 

 

10. Teaching staff join children in learning 

centers, observing and engaging them in 

conversations at eye level to extend and 

deepen children's learning. 

 

11. Teachers are able to determine the 

different components of a task and break it 

into meaningful and achievable parts. 

 

12. Teachers promote children's 

engagement and learning by guiding them 

in acquiring specific skills and explicitly 

teaching those skills. 

 

13. Teachers promote children's 

engagement and learning by responding to 

their need for and interest in practicing 

emerging skills and by enhancing and 

expanding activities they choose to engage 

in repeatedly. 

 

14. Teachers draw on their knowledge of 
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content and developmental domains to 

create experiences that engage children in 

purposeful and meaningful processes 

related to key curriculum concepts. 
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Section 4 - Assessment 
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4.A Creating An Assessment Plan  

 

1. Programs conduct assessments as an 

integral part of the program. Programs use 

assessments to support children's learning, 

using a variety of procedures, such as 

observations, checklists, rating scales, and 

individually administered tests. 

 

2. The program has a written plan for 

assessment that describes assessment 

purposes, procedures, and uses of the 

results. The plan also includes  

 required training for all involved 
staff;  

 conditions under which children 
will be assessed;  

 timelines associated with 
assessments that occur 
throughout the year; 

 procedures to keep individual 
child records confidential. 

3. The program's written assessment plan 

includes the multiple purposes and uses of 

assessment including  

 conducting developmental 
screening and referral for 
diagnostic assessment when 
indicated;  

 

 

EARLY LEARNING PROGRAM 

Child Observation/ Curriculum / 

Assessment 

STAR 2 

1. Observation of childôs  progress is 
completed and shared with parents 
within 45 days4 of program entry 
and once yearly after that. 
2.  Learning Standards are used as 
a resource for staff in classroom 
planning and documentation of 
childrenôs learning.  
 

STAR 3 

1. Observation of child is completed 
and shared with parents within 45 
days of program entry. Observation 
of the child must be conducted a 
total of three times21 during the 
year; once in the beginning, once in 
the middle, and once towards the 
end.  
2. Childrenôs Outcomes are reported 
using the Ounce/Work Sampling 
Systemôs Guidelines and Checklists. 
(effective 7/1/2009)  
3. Results from observations are 
used for curriculum, individual child 
planning, and referral to community 
resources.  
4. Implement a learning curriculum 
that incorporates the Learning 
Standards.  

 § 1308.6 Assessment of children.  

(a) The disabilities coordinator must be 

involved with other program staff 

throughout the full process of 

assessment of children, which has three 

steps:  

(1) All children enrolled in Head Start 
are screened as the first step in the 
assessment process; 
 
(2) Staff also carry out on-going 
developmental assessment for all 
enrolled children throughout the year to 
determine progress and to plan program 
activities; 
 
(3) Only those children who need further 
specialized assessment to determine 
whether they have a disability and may 
require special education and related 
services proceed to the next step, 
evaluation. The disabilities coordinator 
has primary responsibility for this third 
step, evaluation, only. 
b) Screening, the first step in the 

assessment process, consists of 

standardized health screening and 

developmental screening which 

includes speech, hearing and vision. It 

is a brief process, which can be 

repeated, and is never used to 

determine that a child has a disability. It 

only indicates that a child may need 

further evaluation to determine whether 

X.  Program Requirements  

 

 

D. Assessing Student Progress 

The purpose of student assessments 

is to guide instructional practice; to 

guide professional development and 

technical assistance to programs; and 

to be able to report overall progress of 

children participating.  

 

PA Pre-K Counts Grantees will report 

child outcomes on October 15, 

February 1, and May 31 using the 

Work sampling Online reporting 

system.  This reporting process is the 

result of the teachersô use of multiple 

sources of evidence to collect 

information about childrenôs growth 

and development.  Data-gathering 

from families, the education team, and 

research-based assessment 

instruments should be combined to 

obtain the information needed to 

assess and report childrenôs progress 

on Work sampling Online. 

 

                                                           
4 For SACC programs, the observation should be done within 90 days of program entry.  
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 identifying children's interests and 
needs;  

 describing the developmental 
progress and learning of children;  

 improving curriculum and 
adapting teaching practices and 
the environment; 

 planning program improvement;  

 communicating with families. 

 

STAR 4 

1. Assessment of the child is 

completed and shared with parents 

twice per year5 utilizing appropriate 

observation techniques, and results 

are used for curriculum and 

individual child planning and referral 

to community resources. 

2. Program cross-walks curriculum 

and assessment tools to the 

Learning Standards. 

the child has a disability. Rescreening 

must be provided as needed. 

 

 

4.B Using Appropriate Assessment 

Procedures  

1. Assessments use a variety of procedures 

that are sensitive to and informed by family 

culture, experiences, children's disabilities, 

and home language; are meaningful and 

accurate; and are used in settings familiar 

to the children. 

2. Assessment procedures obtain 

information on all domains of children's 

development and learning, including, 

cognitive skills, language, social-emotional 

development, approaches to learning, 

health, and physical development including 

self-help skills. 

  

 

 

 

 

 

 

 

 

 

 (1) Grantees must provide for 

developmental, hearing and vision 

screenings of all Early Head Start and 

Head Start children within 45 days of 

the child's entry into the program. This 

does not preclude starting screening in 

the spring, before program services 

begin in the fall. 

 

(2) Grantees must make concerted 

efforts to reach and include the most in 

need and hardest to reach in the 

screening effort, providing assistance 

but urging parents to complete 

screening before the start of the 

program year. 

 

 

                                                           
5 For SACC programs, the assessment should be completed and shared with parents once per year.  
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3. Norm-referenced and standardized tests 

are used primarily when seeking 

information on eligibility for special services, 

or collecting information for overall program 

effectiveness. When formal assessments 

are used, they are combined with informal 

methods such as observation, checklists, 

rating scales, and work sampling. 

4. If the program uses published 

instruments, it evaluates information from 

the publisher about the standardization 

sample, standardization procedures, 

scoring, reliability, and validity to ensure 

that the results obtained with the 

instruments are valid for the program's 

purposes. 

5. Staff-developed assessment procedures  

 are aligned with curriculum goals.  

 provide an accurate picture of all 
children's abilities and progress.  

 are appropriate and valid for their 
stated purposes.  

 provide meaningful and stable 
results for all learners including 
English language learners and 
children with special needs.  

 provide teachers with clear ideas 
for curriculum development and 
daily planning.  

 are regularly reviewed to be 
certain that they are providing the 
needed information. 

6. Staff share an understanding of the 

 

 

 

 

 

 

 

 

STAFF Qualifications and  

Professional Development 

Staff Development 

STAR 3 

4. Based on PDR, 
Teachers/Assistant Teachers 
must attend training annually on 

curriculum, program or child 

assessment, and/or the age-

appropriate Learning Standards. 
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purposes, values, and uses of assessment 

in their program and can explain these to 

others. 

4.C Identifying Children's Interests and 

Needs  

1. All children receive developmental 

screening that includes  

 the timely screening of all children 
within three months of program 
entry;  

 screening instruments that meet 
professional standards for 
standardization, reliability, and 
validity;  

 screening instruments that have 
normative scores available on a 
population relevant for the child 
being screened;  

 screening children's health status 
and their sensory, language, 
cognitive, gross motor, fine motor, 
and social-emotional 
development;  

 a plan for evaluating the 
effectiveness of the screening 
program;  

 using the results to make referrals 
to appropriate professionals, 
when appropriate, and ensuring 
that the referrals are followed up. 

     

4.D Describing Children's 

Developmental Progress  

1. Teachers assess the developmental 

progress of each child across all 
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developmental domains using a variety of 

instruments and multiple data sources that 

address the program's curriculum areas. 

Staff with diverse expertise and skills collect 

information across the full range of 

children's experiences. 

2. Teachers refer to curriculum goals and 

developmental expectations when 

interpreting assessment data. 

4.E Adapting Curriculum, Individualizing 

Teaching, and Informing Program 

Development  

1. Teachers or others who know the 

children and are able to observe their 

strengths, interests, and needs on an 

ongoing basis conduct assessments to 

inform classroom instruction and to make 

sound decisions about individual and group 

curriculum content, teaching approaches, 

and personal interactions. 

2. Teachers talk and interact with individual 

children and encourage their use of 

language to inform assessment of 

children's strengths, interests, and needs. 

 

3. Teachers talk and interact with infants to 

assess and encourage use of language 

(e.g., smiles, sounds, eye contact, and 

cooing). 

4. Teaching teams meet at least weekly to 

 

 

Child  

Observation/ Curriculum / 

Assessment 

STAR 3  

2. Results from observations are 
used for curriculum, individual child 
planning, and referral to community 
resources.  

 

  Frequent and on-going assessment is 

advisable to provide feedback to 

teachers and other staff so that they 

can adjust their practices and activities 

with students to meet their needs and 

fill in any learning gaps.  Reporting this 

progress through a formal method of 

child outcomes reporting must be 

conducted three times a year. 
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interpret and use assessment results to 

align curriculum and teaching practices to 

the interests and needs of the children. 

5. Teachers interact with children to assess 

their strengths and needs to inform 

curriculum development and individualize 

teaching. 

6. Teachers observe and document 

children's work, play, behaviors, and 

interactions to assess progress. They use 

the information gathered to plan and modify 

the curriculum and their teaching. 

7. Teachers observe infants to assess 

development and use these observations to 

modify curriculum, interactions, and care. 

8. Teachers and other professionals 

associated with the program use 

assessment procedures and information to 

design goals for individual children, as well 

as to guide curriculum planning and monitor 

progress. 

 

 

4.F Communicating with Families and 

Involving Families in the Assessment 

Process  

 

1. Families have ongoing opportunities to 

share observations from home to contribute 

 Partnerships with Family and 
Community  

Community Resources/ Family 
Involvement 

STAR 2  

5. One parent conference is offered 

 (c) Staff must inform parents of the 
types and purposes of the screening 
well in advance of the screening, the 
results of these screenings and the 
purposes and results of any subsequent 
evaluations. 
 

Procedures should be developed for 

sharing assessment information with 

parents as defined in the Program 

Partnerships Key Learning Area of the 

Early Learning Standards, so that they 

can be partners with the PA Pre-K 

Counts program provider in seeking 
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to the assessment process. 

 

2. Family members are provided 

information, either verbally or in writing, 

about their child's development and 

learning on at least a quarterly basis, with 

written reports at least two times a year. 

 

3. Teachers, families, and relevant 

specialists have regular opportunities to 

participate in two-way communication 

conferences to discuss each child's 

progress, accomplishments, difficulties in 

the classroom and at home, and to plan 

learning activities. 

 

4. Staff work with families to achieve 

consensus about assessment methods that 

will best meet the child's needs. 

 

5. Communication with families about their 

child's assessments is sensitive to family 

values, culture, identity, and home 

language. 

6. The program staff provide families with 

information about the choice, use, scoring, 

and interpretation of screening and 

per year to discuss the childôs 

progress, behavior, social and 

physical needs. 

 

STAR 3 

3. At least two parent conferences 
are offered per year to discuss the 
childôs progress, behavior, social 
and physical needs.  A written report 
of the childôs progress is provided 
during at least one of these 
conferences.   

 

STAR 4 

1. Assessment of the child is 

completed and shared with parents 

twice per year6 utilizing appropriate 

observation techniques, and results 

are used for curriculum and 

individual child planning and referral 

to community resources. 

 

 

 

 

 

(i) Testing and evaluation procedures 

must be selected and administered so 

as not to be racially or culturally 

discriminatory, administered in the 

child's native language or mode of 

communication, unless it clearly is not 

feasible to do so. 

 

the very best outcomes for their 

children. Parents should be informed 

of their childrenôs progress and 

opportunities should be provided for 

parents to learn how they can best aid 

in and support this progress on the 

home front. 

                                                           
6 For SACC programs, the assessment should be completed and shared with parents once per year.  
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assessment procedures that includes  

 the purpose and use for which an 
assessment is designed and its 
programmatic purpose and use;  

 the interpretations of the results 
and their meaning in terms of 
future learning opportunities for 
their child;  

 the way teaching staff and/or 
others have been trained to use 
assessment procedures and 
interpret results and the 
conditions under which the child 
will be assessed (e.g., group size, 
time constraints, familiarity with 
adults involved);  

 access to or information about the 
specific instruments used. 

7. The program staff provide families with a 

full explanation of confidentiality by  

 listing the categories of 
individuals who will have access 
to individual child screening and 
assessment results and the 
reasons for their access.  

 sharing regulations governing 
access to files and familial rights.  

 describing the procedures used to 
keep individual child records 
confidential. 

 explaining how and why 
children's individual screening 
results and assessment 
information will be represented, 
used, and interpreted. 



 

Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 

 

 

 

 

 

Section 5 - Health 
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5.A Adult and Child Practices for Health 

Promotion and Protection (Including 

Measures to Control Infectious Disease) 

 

1. Programs maintain current health 

information from documented health 

assessments for all paid staff and for all 

volunteers who work more than 40 hours 

per month and have contact with children. 

A current health assessment (not more 

than one year old) is received by the 

program prior to an employee's starting 

work or before a volunteer has contact with 

children. The health assessment is 

updated every two years. Documented 

health assessments include  

-immunization status;  

-capacities and limitations that may affect 
job performance; and  

-documentation by a licensed health 
professional of TB skin testing using the 
Mantoux method and freedom from active 
TB disease. For those who have positive 
TB skin tests and develop a persistent 
cough or unexplained fever, immediate 
assessment by a licensed physician is 
required. For those who have increased 
risk of TB according to the Centers for 
Disease Control (CDC), documentation of 
freedom from active TB disease by a 
licensed health professional is required 
annually. 

PERSONAL CARE ROUTINES 

 

13. Health practices 

 

3.4 Procedures used to minimize 

spread of contagious disease (ex. 

Ensuring children have immunizations; 

exclusion of children with contagious 

illness; TB tests for staff at least every 

2 years)  

 

 

5.2 Staff are good models of health 

practices (ex. Eat only healthful foods 

in front of children; check and flush 

toilets in childrenôs bathroom) 

 

 

 

 

 

 

 

 
§ 3270.151. Health assessment. 

 (a)  A facility person providing direct 
care who comes into contact with 
the children or who works with food 
preparation shall have a health 
assessment conducted within 12 
months prior to providing initial 
service in a child care setting and 
every 24 months thereafter. A health 
assessment is valid for 24 months 
following the date of signature, if the 
person does not contract a 
communicable disease or develop a 
medical problem.  

 (b)  A health assessment shall be 
conducted and a report shall be 
written and signed by a physician, 
physicianôs assistant or CRNP. The 
signature must include the 
individualôs professional title.  

 (c)  The health assessment must 
include the following:  

   (1)  A physical examination.  

   (2)  Tuberculosis screening by the 
Mantoux method at initial 
employment. Subsequent 
tuberculosis screening is not 
required unless directed by a 
physician, physicianôs assistant, 
CRNP, the Department of Health or 
a local health department.  
     (i)   If a personôs medical record 
demonstrates a positive tuberculin 
skin test, that record shall be placed 

 
1304.20 Child health and developmental 

services 

a) Determining child health status 

(i) If a child does not have a source of 

ongoing health care, grantee and delegate 

agencies must assist the parents in 

accessing a source of care 

(iii) Obtain or arrange further diagnostic 

testing, examination, and treatment by an 

appropriate licensed or certified 

professional for each child with an 

observable, known or suspected health or 

developmental problem; and (iv) Develop 

and implement a follow-up plan for any 

condition identified 

(b) Screening for developmental, sensory, 

and behavioral concerns 

1) Grantee and delegate agencies must 

establish a system of ongoing 

communication with the parents of children 

with identified health needs to facilitate the 

implementation of the follow-up plan 

(3) Dental follow-up and treatment 

4) Grantee and delegate agencies must 

assist with the provision of related services 

addressing health concerns in accordance 

with the Individualized Education Program 

(IEP) and the Individualized Family 

Service Plan (IFSP) 
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2. Within 6 weeks after a child begins the 

program, and as age-appropriate 

thereafter, health records document the 

dates of services to show that the child is 

current for routine screening tests and 

immunizations according to the schedule 

recommended, published in print, and 

posted on the Web sites of American 

Academy of Pediatrics, Centers for 

Disease Control of the United States 

Public Health Service (CDC-USPHS), and 

the Academy of Family Practice.  

When a child is overdue for any routine 

health services, parents and/or legal 

guardians provide evidence of an 

appointment for such services prior to the 

child's entry into the program and as a 

condition of remaining enrolled in the 

program, except for any immunization for 

which parents are using religious 

exemption. Child health records includes  

 current information about any 
health insurance coverage 
required for treatment in an 
emergency;  

 results of health examination, 
showing up-to-date 
immunizations and screening 
tests with an indication of normal 
or abnormal results and any 
follow-up required for abnormal 
results;  

 current emergency contact 
information for each child that is 
kept up-to-date by a specified 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

on file at the facility.  
     (ii)   A record of a person with a 
positive tuberculin skin test must 
include the results of a chest X-ray 
and evaluation for 
chemoprophylaxis.  
     (iii)   A person with a positive 
tuberculin skin test and a negative x-
ray is not required to have further 
tuberculosis testing, unless one of 
the following occurs:  
       (A)   The person is exposed to 
an active case of tuberculosis.  
       (B)   The person develops a 
productive cough which does not 
respond to medical treatment within 
14 days.  
   (3)  Examination for 
communicable diseases and the 
results of that examination.  
   (4)  Information on medical 
problems that might threaten the 
health of the children or prohibit a 
staff person from providing 
adequate care to children.  
   (5)  The physicianôs or CRNPôs 
assessment of the personôs 
suitability to provide child care.  
 (d)  An adult individual who is 
employed by a facility and who 
provides children with social, 
medical, psychological or psychiatric 
services in addition to this chapter is 
required to have a current health 
assessment on file at the facility. An 
adult individual or an employe of an 
agency who provides those services 
by contract with the childôs parent or 
the facility is not required to have a 
current health assessment on file at 
the facility. 

 

(f) First aid kits 

(1) Readily available, well-supplied first aid 

kits appropriate for the ages served and 

the program size must be maintained at 

each facility and available on outings away 

from the site. Each kit must be accessible 

to staff members at all times, but must be 

kept out of the reach of children 

(2) First aid kits must be restocked after 

use, and an inventory must be conducted 

at regular intervals 

 

 

 

 

(1) Grantee and delegate agencies must 

temporarily exclude a child with a short-

term injury or an acute or short-term 

contagious illness, that cannot be readily 

accommodated, from program 

participation in center-based activities or 

group experiences, but only for that 

generally short-term period when keeping 

the child in care poses a significant risk to 

the health or safety of the child or anyone 

in contact with the child. 

3) Grantee and delegate agencies must 

request that parents inform them of any 
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method during the year;  

 individuals authorized by the 
family to have access to health 
information about the child;  

 instructions for any special 
health needs of the child, such 
as allergies or chronic illness[1]  

 Staff have evidence in their 
child's files if any child is under-
immunized because of a medical 
condition (documented by a 
licensed health professional) or 
the family's beliefs. They 
implement a plan to exclude the 
child promptly if a vaccine-
preventable disease to which 
children are susceptible occurs 
in the program. 

3. The program has and implements a 

written agreement with a health consultant 

who is either a licensed pediatric health 

professional or health professional with 

specific training in health consultation for 

early childhood programs.  

 The health consultant visits at 
least two times a year and as 
needed. Where infants and 
toddlers/twos are in care, the 
health consultant visits the 
program at least four times a 
year and as needed.  

 The health consultant observes 
program practices and reviews 
and makes recommendations 
about the program's practices 
and written health policies to 
ensure health promotion and 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

§ 3270.153. Facility persons with 

symptoms of disease. 

 A facility person with symptoms of a 
communicable disease or infection 
that can be transmitted directly or 
indirectly and which may threaten 
the health of children in care shall 
be excluded from attendance until 
the facility operator receives 
notification from a physician or 
CRNP that the person is no longer 
considered a threat to the health of 
others 

§ 3270.154. Facility persons with 

skin disorders. 

 (a)  A facility person with a 
discharging or infected wound, sore 
or lesion on the hands, arms or an 
exposed portion of the body shall be 
excluded from child care and food 
preparation activities until the 
operator receives written notification 
from a physician or CRNP that the 
person may return to child care or 
food preparation. The notification 
shall be retained in the personôs file.  

 (b)  A facility person with a herpes 
infection may not be present with 
infants younger than 3 months of 
age. 

§ 3270.155. Discrimination based 

on illness. 

health or safety needs of the child that the 

program may be required to address. 

 

(2) Grantee and delegate agencies must 

not deny program admission to any child, 

nor exclude any enrolled child from 

program participation for a long-term 

period, solely on the basis of his or her 

health care needs or medication 

requirements unless keeping the child in 

care poses a significant risk to the health 

or safety of the child or anyone in contact 

with the child 

 

(3) Staff must promote effective dental 

hygiene among children in conjunction 

with meals. 

(5) Infants are held while being fed and 

are not laid down to sleep with a bottle; 

e) Hygiene. 

(1) Staff, volunteers, and children must 

wash their hands with soap and running 

water at least at the following times: 

(i) After diapering or toilet use; 

(ii) Before food preparation, handling, 

consumption, or any other food-related 

activity (e.g., setting the table); 
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prevention of infection and injury. 
The consultation addresses 
physical, socio-emotional, 
nutritional, and oral health, 
including the care and exclusion 
of ill children.  

 Unless the program participates 
in the United States Department 
of Agriculture's Child and Adult 
Care Food Program, at least two 
times a year a registered dietitian 
or pediatric public health 
nutritionist evaluates the menus 
for nutritional content; portion 
sizes; nationally recommended 
limits on juice, sugar, sodium, 
and saturated fats; food service 
operations; special feeding 
needs to be met by the program; 
and procedures used for food 
brought from home.  

 The program documents 
compliance and implements 
corrections according to the 
recommendations of the 
consultant(s). 

4. At least one staff member who has a 

certificate of satisfactory completion of 

pediatric first-aid training, including 

management of a blocked airway and 

providing rescue breathing for infants and 

children, is always present with each group 

of children. When the program includes 

swimming and wading and when a child in 

the group has a special health condition 

that might require CPR, one staff person 

who has successfully completed training in 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 A facility person or an individual 
seeking employment or placement 
who has an illness that is not 
transmitted by casual contact shall 
be permitted the right to continued 
employment, placement, 
employment opportunity or 
placement opportunity to the extent 
of the personôs ability to perform the 
stated job function. 

§ 3270.131. Health information 

a)  The operator shall require the 
parent of an enrolled child, including 
a child, a foster child and a relative 
of an operator or a facility person, to 
provide an initial health report no 
later than 60 days following the first 
day of attendance at the facility.  

   (1)  The initial health report for an 
infant must be dated no more than 3 
months prior to the first day of 
attendance at the facility.  

   (2)  The initial health report for a 
young toddler must be dated no 
more than 6 months prior to the first 
day of attendance at the facility.  

   (3)  The initial health report for an 
older toddler or preschool child must 
be dated no more than 1 year prior 
to the first day of attendance at the 
facility.  

   (4)  The initial health report for a 

iii) Whenever hands are contaminated with 

blood or other bodily fluids; and 

(iv) After handling pets or other animals. 

(2) Staff and volunteers must also wash 

their hands with soap and running water: 

(i) Before and after giving medications; 

(ii) Before and after treating or bandaging 

a wound (nonporous gloves should be 

worn if there is contact with blood or 

blood-containing body fluids); and 

(iii) After assisting a child with toilet use. 

 

(3) Nonporous (e.g., latex) gloves must be 

worn by staff when they are in contact with 

spills of blood or other visibly bloody bodily 

fluids. 

(4) Spills of bodily fluids (e.g., urine, feces, 

blood, saliva, nasal discharge, eye 

discharge or any fluid discharge) must be 

cleaned and disinfected immediately 

(d) Injury prevention. Grantee and 

delegate agencies must:  

(1) Ensure that staff and volunteers can 

demonstrate safety practices; and 

(2) Foster safety awareness among 
children and parents by incorporating it 
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CPR is present in the program at all times. 

 

5. The program makes a child comfortable 

in a location where the child is supervised 

by a familiar caregiver and, if is suspected 

of having a contagious disease, will not 

expose new individuals until the child can 

be picked up by the child's family if  

 an illness prevents the child from 
participating comfortably in 
activities;  

 an illness results in a greater 
need for care than the staff can 
provide without compromising 
the health and safety of other 
children; or  

 a condition is contagious and 
requires exclusion as identified 
by public health authorities.  

The program immediately notifies the 

parent, legal guardian, or other person 

authorized by the parent when a child has 

any sign or symptom that requires 

exclusion from the program.  

A program that allows ill children or staff to 

remain in the program implements plans 

that have been reviewed by a health 

professional about what level and types of 

illness require exclusion; about how care is 

provided for those who are ill, but who are 

not excluded; and about when it is 

necessary to require consultation and 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

school-age child must be dated in 
accordance with the requirements 
for medical examinations for school 
attendance in 28 Pa. Code §  23.2 
(relating to medical examinations).  

 (b)  The operator shall require the 
parent to provide an updated health 
report in accordance with the 
following schedules:  

   (1)  At least every 6 months for an 
infant or young toddler.  

   (2)  At least every 12 months for 
an older toddler or preschool child.  

 (c)  A health report must be written 
and signed by a physician, 
physicianôs assistant or a CRNP. 
The signature must include the 
individualôs professional title.  

 (d)  The health report must include 
the following information:  

   (1)  A review of the childôs health 
history.  

   (2)  A list of the childôs allergies.  

   (3)  A list of the childôs current 
medication and the reason for the 
medication.  

   (4)  An assessment of an acute or 
chronic health problem or special 
need and recommendations for 
treatment or services, including 

into child and parent activities. 

(c) Medication administration. Grantee and 

delegate agencies must establish and 

maintain written procedures regarding the 

administration, handling, and storage of 

medication for every child. Grantee and 

delegate agencies may modify these 

procedures as necessary to satisfy State 

or Tribal laws, but only where such laws 

are consistent with Federal laws. The 

procedures must include: 

(1) Labeling and storing, under lock and 

key, and refrigerating, if necessary, all 

medications, including those required for 

staff and volunteers; 

(2) Designating a trained staff member(s) 

or school nurse to administer, handle and 

store child medications; 

(3) Obtaining physicians' instructions and 

written parent or guardian authorizations 

for all medications administered by staff; 

(4) Maintaining an individual record of all 
medications dispensed, and reviewing 
the record regularly with the child's 
parents;  

(5) Recording changes in a child's 

behavior that have implications for drug 

dosage or type, and assisting parents in 

communicating with their physician 

regarding the effect of the medication on 
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documentation from a health care provider 

for an ill child or staff member. 

 

6. Staff and teachers provide information to 

families verbally and in writing about any 

unusual level or type of communicable 

disease to which their child was exposed, 

signs and symptoms of the disease, mode 

of transmission, period of communicability, 

and control measures that are being 

implemented at the program and that 

families should implement at home.  

The program has documentation that it has 

cooperative arrangements and has at least 

annually made contact with local health 

authorities to keep current on relevant 

health information and to arrange for 

obtaining advice when outbreaks of 

communicable disease occur. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

information regarding abnormal 
results of screening tests for vision, 
hearing or lead poisoning.  

   (5)  A review of the childôs 
immunized status according to 
recommendations of the ACIP.  

   (6)  A statement of the childôs 
medical information pertinent to 
diagnosis and treatment in case of 
emergency.  

   (7)  A statement that the child is 
able to participate in child care and 
appears to be free from contagious 
or communicable disease.  

   (8)  A statement that age-
appropriate screenings 
recommended by the American 
Academy of Pediatrics were 
conducted since the time of the 
previous health report required by 
this section.  

 (e)  The facility may not accept or 
retain an infant 2 months of age or 
older, a toddler or a preschool child 
at the facility for more than 60 days 
following the first day of attendance 
at the facility unless the parent 
provides written verification from a 
physician, physicianôs assistant, 
CRNP, the Department of Health or 
a local health department of the 
dates (month, day and year) the 
child was administered 
immunizations  

the child; and 

(6) Ensuring that appropriate staff 

members can demonstrate proper 

techniques for administering, handling, 

and storing medication, including the use 

of any necessary equipment to administer 

medication 
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7. To reduce the risk of Sudden Infant 

Death Syndrome (SIDS), infants, unless 

otherwise ordered by a physician, are 

placed on their backs to sleep on a firm 

surface manufactured for sale as infant 

sleeping equipment that meets the 

standards of the United States Consumer 

Product Safety Commission.  

Pillows, quilts, comforters, sheepskins, 

stuffed toys, and other soft items are not 

allowed in cribs or rest equipment for 

infants less than 8 months of age. If a 

blanket is used, the infant is placed at the 

foot of the crib with a thin blanket tucked 

around the crib mattress, reaching only as 

far as the infant's chest. The infant's head 

remains uncovered during sleep. After 

being placed down for sleep on their 

backs, infants may then be allowed to 

assume any comfortable sleep position 

when they can easily turn themselves from 

the back position 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

in accordance with the 
recommendations of the ACIP.  

   (1)  The facility shall require the 
parent to provide updated written 
verification from a physician, 
physicianôs assistant, CRNP, the 
Department of Health or a local 
health department of ongoing 
vaccines administered to an infant, 
toddler or preschool child in 
accordance with the schedule 
recommended by the ACIP.  

   (2)  Exemption from immunization 
must be documented as follows:  

     (i)   Exemption from 
immunization for religious belief or 
strong personal objection equated to 
a religious belief must be 
documented by a written, signed 
and dated statement from the childôs 
parent or guardian. The statement 
shall be kept in the childôs record.  

     (ii)   Exemption from 
immunization for reasons of medical 
need shall be documented by a 
written, signed and dated statement 
from the childôs physician, 
physicianôs assistant or CRNP. The 
statement shall be kept in the childôs 
record.  

   (3)  The facility shall implement 
dismissal policies in accordance 
with the Department of Health 
regulation in 28 Pa. Code §  27.77 
(relating to immunization 
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8. At least once daily in a program where 

children over 1 year of age receive two or 

more meals, teachers provide an 

opportunity for tooth brushing and gum 

cleaning to remove food and plaque. (The 

use of toothpaste is not required.) 

 

9. After each feeding, infants' teeth and 

gums are wiped with a disposable tissue[2] 

to remove liquid that coats the teeth and 

gums. 

 

10. Infants unable to sit are held for bottle-

feeding. All others sit or are held to be fed. 

Infants and toddlers/twos cannot have 

bottles while in a crib or bed and cannot 

eat from propped bottles at any time. 

Toddlers/twos cannot carry bottles, sippy 

cups, or cups with them while crawling or 

walking. Teachers offer children fluids from 

a cup as soon as the families and teachers 

decide together that a child is 

developmentally ready to use a cup. 

 

11. Children of all ages have daily 

opportunities for outdoor play when 

weather, air quality, and/or environmental 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

requirements for children in child 
care group settings).  

   (4)  The facility shall comply with 
the annual immunization reporting 
requirements in accordance with the 
Department of Health regulation in 
28 Pa. Code §  27.77 

§ 3270.132. Emergency medical 

care. 

 (a)  If emergency medical care is 
needed for a child, the parent shall 
be contacted as soon as practical in 
the best interest of the child. If the 
parent cannot be reached, the 
operator shall record in writing the 
reason emergency care was 
required and the attempts made to 
inform the parent.  

 (b)  A staff person shall accompany 
a child to a source of emergency 
care and shall remain with the child 
until the parent assumes 
responsibility for the childôs care.  

 (c)  An operator shall document the 
manner in which emergency 
treatment was sought and obtained. 
File documentation shall include 
information referenced at 
§  3270.20(c) (relating to reporting 
injury, death or fire). 

 

e)  A child shall have a labeled 
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safety conditions do not pose a health risk 

as defined by local health authorities 

consistent with local agency or program 

protocols and the advice of public safety 

officers. When outdoor opportunities for 

gross motor activities are not possible 

because of weather conditions, the 

program provides similar activities inside; 

indoor equipment for gross motor activities 

meets national safety requirements and is 

supervised at the same level as outdoor 

equipment. 

 

12. To protect against cold, heat, sun 

injury, and insect-borne disease, the 

program ensures that  

-children wear clothing that is dry and 
layered for warmth in cold weather.  

-when children are in the sun, they wear 
sun-protective clothing and/or sunscreen 
or sun block with UVB and UVA protection 
of SPF 15 or higher that is applied to 
exposed skin. The children have the 
opportunity to play in the shade. Program 
staff apply sunscreen or sun block with 
written parental permission to do so.  

-when public health authorities recommend 
use of insect repellents due to a high risk 
of insect-borne disease, only repellants 
containing DEET are used, and these are 
only applied on children over 2 months of 
age. Staff apply insect repellent no more 
than once a day, but only with written 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

toothbrush if brushing teeth is a 
program activity.  

 (f)  Toothbrushes shall be stored 

with the bristles up and exposed to 

circulating air. 

 

§ 3270.136. Reporting diseases. 

 (a)  If an operator allows admission 
of an ill child, the operator shall 
receive instructions from the parent 
for care of the child to assure that 
the childôs needs for rest, attention 
and administration of medication are 
met.  

 (b)  The operator shall inform 
parents of enrolled children when 
there is a suspected outbreak of a 
communicable disease or an 
outbreak of an unusual illness that 
represents a public health 
emergency in the opinion of the 
Department of Health.  

 (c)  If a child becomes ill at the 
facility, the operator shall notify the 
childôs parent as soon as possible.  

 (d)  A facility person who knows of 
a communicable disease for which 
28 Pa. Code Chapter 27 (relating to 
communicable and non-
communicable diseases) requires 
reporting, or who knows of a group 
expression of an illness which may 
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parental permission. 

13. For children who are unable to use the 

toilet consistently, the program ensures 

that: 

-staff use only commercially available 
disposable diapers or pull-ups unless the 
child has a medical reason that does not 
permit their use (the health provider 
documents the medical reason);  

-for children who require cloth diapers, the 
diaper has an absorbent inner lining 
completely contained within an outer 
covering made of waterproof material that 
prevents the escape of feces and urine. 
Both the diaper and the outer covering are 
changed as a unit. Cloth diapers and 
clothing that is soiled by urine or feces is 
immediately placed in a plastic bag and 
sent home that day for laundering (without 
rinsing or avoidable handling);  

-staff check children for signs that diapers 
or pull-ups are wet or contain feces at least 
every 2 hours when children are awake, 
and when children awaken; diapers are 
changed when wet or soiled;  

-staff change children's diapers or soiled 
underwear in the designated changing 
areas and not elsewhere in the facility;  

-the changing area is separated by a 
partial wall or at least 3 feet from other 
areas that children use and is assigned for 
exclusive use to one group of children. For 
kindergartners, the program may use an 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

be of public concern, whether or not 
it is known to be of a communicable 
nature, shall report it promptly to the 
appropriate division of the 
Department of Health as specified in 
Chapter 27, or to a local department 
of health. 

§ 3270.137. Children with 

symptoms of disease. 

 An operator who observes an 
enrolled child with symptoms of a 
communicable disease or infection 
that can be transmitted directly or 
indirectly and which may threaten 
the health of children in care shall 
exclude the child from attendance 
until the operator receives 
notification from a physician or a 
CRNP that the child is no longer 
considered a threat to the health of 
others. The notification shall be 
retained in the childôs file. Diseases 
and conditions which require 
exclusion are specified in 28 Pa. 
Code Chapter 27  

§ 3270.138. Discrimination based 

on illness. 

 Before, during and after the 
admission process, an operator or 
facility person may not discriminate 
against serving a child who has an 
illness which is not transmitted by 
casual contact. 
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underclothing changing area designated 
for and used by only this age group;  

-at all times, staff have a hand on the child 
when the child is being changed on an 
elevated surface;  

-staff post and follow changing procedures 
outlined in the Cleaning and Sanitation 
Frequency Table in the changing area 
and use these procedures to evaluate 
teachers who change diapers;  

-surfaces used for changing and for 
placing changing materials are not used for 
other purposes, including temporary 
placement of other objects, and especially 
not for any object involved with food or 
feeding;  

-containers that hold soiled diapers and 
diapering materials have a lid that closes 
tightly and opens using a hands-free 
device (such as a step can). These 
containers are kept closed (except for 
receipt of soiled materials) and are not 
accessible to children;  

-staff members whose primary function is 

preparing food do not change diapers until 

their food preparation duties are completed 

for the day. 

14. Staff members and those children who 

are developmentally able to learn personal 

hygiene are instructed in handwashing and 

are periodically monitored. Handwashing is 

required by all staff, volunteers, and 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

§ 3270.135. Diapering 

requirements. 

 (a)  When children are diapered, 
the facility shall use disposable 
diapers, a diaper service or arrange 
with the parent to provide a daily 

http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
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children in situations where handwashing 

reduces the risk of transmission of 

infectious diseases to themselves and to 

others. Staff assist children with 

handwashing as needed to successfully 

complete the task. Children wash either 

independently or with staff assistance. 

Children and adults wash their hands:  

 on arrival for the day;  

 after diapering or using the toilet 
(For infants, the use of wet wipes 
is acceptable.);  

 after handling body fluids (e.g., 
blowing or wiping a nose, 
coughing on a hand, or any 
touching of mucus, blood or 
vomit);  

 before meals and snacks, 
preparing or serving food, or 
handling any raw food that 
requires cooking (e.g., meat, 
eggs, poultry);  

 after playing in water that is 
shared by two or more people;  

 after handling pets and other 
animals or any materials such as 
sand, dirt, or surfaces that might 
be contaminated by contact with 
animals;  

 when moving from one group to 
another (e.g., visiting) that 
involves contact with infants and 
toddlers.  

Adults also wash their hands:  

 before and after feeding a child;  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

diaper supply.  

   (1)  If nondisposable diapers are 
provided by a parent, a soiled diaper 
shall be placed in an individual, 
securely-tied plastic bag and 
returned to the parent at the end of 
the day.  

   (2)  If nondisposable diapers from 
a diaper service are provided by a 
facility, a soiled diaper shall be 
placed in the container provided by 
the service or in a securely-tied 
plastic bag.  

   (3)  If disposable diapers are 
provided by a parent or by a facility, 
a soiled diaper shall be discarded by 
immediately placing the diaper into a 
plastic-lined, hands-free covered 
can.  

   (4)  A soiled diaper that is not in a 
tied bag may not be placed in an 
unlined outdoor trash container.  

 (b)  Diaper changing surfaces shall 
be cleaned after each use by wiping 
the surface with a sanitizing solution 
or by changing a pad or other 
surface covering.  

 (c)  The diapering area may not be 
used for food preparation or food 
service.  

 (d)  Cloth and paper materials used 
as diapering aids shall be stored in a 
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 before and after administering 
medication;  

 after assisting a child with 
toileting;  

 after handling garbage or 
cleaning.  

Proper handwashing procedures are 

followed by adults and children and 

include: 

 using liquid soap and running 
water;  

 rubbing hands vigorously for at 
least 10 seconds, including back 
of hands, wrists, between 
fingers, under and around any 
jewelry, and under fingernails;  

 rinsing well;  

 drying hands with a paper towel, 
a single-use towel, or a dryer; 
and  

 avoiding touching the faucet with 
just washed hands, such as by 
turning off water by using a 
paper towel.  

Except when handling blood or body fluids 

that might contain blood (when wearing 

gloves is required), wearing gloves is an 

optional supplement but not a substitute for 

handwashing in any situation listed above 

as requiring hand hygiene.  

Staff must wear gloves when 

contamination with blood may occur.  

 

 

7.2 Individual toothbrushes properly 

labeled and stored; used at least once 

during the day in full day programs 

(ex. Toothbrushes are stored so they 

do not touch and brushes can be air 

dried) 

 

5.1 Children are dressed properly for 

conditions both indoors and outdoors 

(ex. Wet clothes changed on chilly 

day; warm clothes in cold weather) 

 

 

12. Toileting/diapering 

5.1 Sanitary conditions easy to 

maintain (ex. No potty chairs used, 

warm running water near diapering 

table and toilets; easy to clean 

surfaces) 

 

3.4 Toileting schedule meets individual 

needs of children 

 

3.5 Adequate supervision for age and 

manner that prevents cross-
contamination from a soiled diaper, 
contaminated hands or other 
changing materials.  

 (e)  A staff person shall check a 
childôs diaper at least every 2 hours 
and whenever the child indicates 
discomfort or exhibits behavior that 
suggests a soiled diaper. A staff 
person shall change a childôs diaper 
when the diaper is soiled. 

§ 3270.152. Adult hygiene. 

 A facility person shall wash his 
hands before meals and snacks, 
and after toileting and after 
diapering a child. 

§ 3270.134. Child hygiene. 

 (a)  A staff person shall ensure that 
a childôs hands are washed before 
meals and snacks, after toileting and 
after being diapered.  

 (b)  Cloth towels and washcloths 
shall be labeled with the childôs 
name, used by only the named child 
and laundered weekly. The director 
shall arrange a laundry schedule 
with the parent.  

 (c)  Paper towels may be used as 
towels and washcloths. Paper 
towels shall be discarded after each 
use.  



NAEYC ERS Keystone STARS DPW  Head Start PKC 

 

Page 78                                                                                                       Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 
 

Staff do not use handwashing sinks for 

bathing children or removing smeared 

fecal material.  

Staff clean and sanitize sinks used both for 

food preparation and other purposes 

before using these sinks to prepare food.[3]   

15. Children are not permitted to play 

without constant supervision in areas 

where there is any body of water, including 

sinks, water tables, tubs, pails, toilets, 

swimming pools, wading pools, ponds, and 

irrigation ditches. Children are not 

permitted to use spas, hot tubs, or saunas. 

Precautions are taken to ensure that 

communal water play does not spread 

infectious disease:  

 No child drinks the water.  

 Children with sores on their 
hands are not permitted to 
participate in communal water 
play.  

 Fresh potable water is used, and 
the water is changed before a 
new group of children come to 
participate in the water play 
activity. The water is drained 
when the group of children 
allowed to use the table during 
the activity period completes the 
activity. Alternately, fresh potable 
water flows freely through the 
water play table and out through 
a drain in the table. 

abilities of children 

 

5.2 Provisions convenient and 

accessible for children in group (ex. 

Steps near sink or toilet if needed; 

handrail for child with physical 

disability; toileting area adjacent to 

room) 

 

7.1 Child sized toilets and sinks 

provided 

 

7.2 Self help skills promoted as 

children are ready 

 

 

 

5.2 Provisions convenient and 

accessible for children in group (ex. 

Steps near sink or toilet if needed; 

handrail for child with physical 

disability; toileting area adjacent to 

room) 

 

13. Health Practices 

3.1 Adequate handwashing by staff 

 (d)  Liquid or powdered soap shall 
be used for handwashing.  

   (g)  Paper cups, discarded after 
one use, or water fountains shall be 
used for between-meal drinking by 
children who are not bottle-fed. 

§ 3270.133. Child medication and 

special diets. 

 The operator shall make 
reasonable accommodation in 
accordance with applicable Federal 
and State laws to facilitate 
administration of medication or a 
special diet that is prescribed by a 
physician, physicianôs assistant or 
CRNP as treatment related to the 
childôs special needs. Facility 
persons are not required to 
administer medication or special 
diets which are requested or 
required by a parent, a physician, a 
physicianôs assistant or a CRNP but 
are not treatment related to the 
childôs special needs. When 
medication or special diets are 
administered, the following 
requirements apply:  

   (1)  A prescription or 
nonprescription medication may be 
accepted only in an original 
container. The medication must 
remain in the container in which it 
was received.  

   (2)  A staff person shall administer 
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16. Infants and toddlers/twos do not have 

access to large buckets that contain liquid. 

17. Safeguards are used with all 

medications for children:  

-Staff administer both prescription and 
over-the-counter medications to a child 
only if the child's record documents that 
the parent or legal guardian has given the 
program written permission and the record 
contains instructions from a licensed health 
care provider who has prescribed or 
recommended the medication for that 
specific child. The instructions may be 
written by the licensed health provider or 
given by telephone by the licensed health 
provider's office to the program staff[4]  

-Any administrator/teacher who 
administers medication has (a) specific 
training and (b) a written performance 
evaluation updated annually by a health 
professional on the practice of the five 
rights of medication administration:  
(1) verifying that the right child receives the  
(2) right medication  
(3) in the right dose  
(4) at the right time  
(5) by the right method with documentation 
of each right each time the medication is 
given.  

-The person giving the medication signs 
documentation of items (1) through (5) 
above. Teachers who are required to 
administer special medical procedures 
have demonstrated to a health 
professional that they are competent in the 

and children takes place after wiping 

noses, after handling animals, or when 

otherwise soiled. 

(Adequate handwashing means that 

hands are washed thoroughly with 

soap and running water, and dried with 

a towel that is not shared, or hands 

are air dried with a blower.) 

 

 

a prescription medication only if 
written instructions are provided 
from the individual who prescribed 
the medicine. Instructions for 
administration contained on a 
prescription label are acceptable.  

   (3)  The label of a medication 
container must identify the name of 
the medication and the name of the 
child for whom the medication is 
intended. Medication shall be 
administered to only the child whose 
name appears on the container.  

   (4)  Medication shall be stored in a 
locked area of the facility or in an 
area that is out of the reach of 
children.  

   (5)  Medication shall be stored in 
accordance with the manufacturerôs 
or health professionalôs instructions 
on the original label.  

   (6)  A parent shall provide written 
consent for administration.  

   (7)  An operator is responsible to 
establish and maintain a medication 
log if prescription or nonprescription 
medication is administered. A log 
must include the following minimum 
information:  

     (i)   The name of the medication.  
     (ii)   The name of the child 
receiving the medication.  
     (iii)   A requirement for 
refrigeration.  
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procedures and are guided in writing about 
how to perform the procedure by the 
prescribing health care provider.  

-Medications are labeled with the child's 
first and last names, the date the 
prescription was filled or the 
recommendation was obtained from the 
child's licensed health care provider, the 
name of the licensed health care provider, 
the expiration date of the medication or the 
period of use of the medication, the 
manufacturer's instructions or the original 
prescription label that details the name and 
strength of the medication, and instructions 
on how to administer and store it.  

-All medications are kept in a locked 
container.   

     (iv)   The amount of medication 
administered.  
     (v)   The date of administration.  
     (vi)   The time of administration.  
     (vii)   The initials of the staff 
person who administered the 
medication.  
     (viii)   Special notes related to 
problems of administration.  

   (8)  If a special diet is prescribed 
for a child and if the diet is 
administered to the child, written 
instructions and the parentôs written 
consent shall be retained in the 
childôs file. 

 

5.B Nutrition  

 

1. If the program provides food for meals 

and snacks (whether catered or prepared 

on site), the food is prepared, served, and 

stored in accordance with USDA Child and 

Adult Care Food Program (CACFP) 

requirements. 

 

2. The program prepares written menus 

and posts them where families can see 

them and has copies available for families 

who would like to have one. Menus are 

kept on file for review by the consultant 

described in criterion 5.A.03 (See 3rd 

10. Meals/snacks 

 

 

3.2 Well-balanced meals/snacks 

 

 

5.4 Dietary restrictions of families 

followed 

 

3.1 schedule appropriate for children 

 

 
§ 3270.161. Food. 

 

 (a)  Food stored, prepared or 
served shall be clean, wholesome, 
free from spoilage, free from 
adulteration and safe for human 
consumption.  
 (b)  Food handling practices shall 
conform to the requirements of the 
Department of Health or the 
Department of Environmental 
Resources or its delegate agency 
where the day care facility is 
located.  
 (c)  Food that has been previously 
served to a person or returned from 
a table shall be discarded.  
 (d)  Potentially hazardous food 
brought from the childôs home or 

§1304.23 Child nutrition 

 

(a) Identification of nutritional needs. 

1) Any relevant nutrition-related 

assessment data (height, weight, 

hemoglobin/hematocrit) 

 

(2) Information about family eating 

patterns, including cultural preferences, 

special dietary requirements for each child 

with nutrition-related health problems, and 

the feeding requirements of infants and 

toddlers and each child with disabilities 
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criterion in Health.) 

 

3. The program serves meals and snacks 

at regularly established times. Meals and 

snacks are at least 2 hours apart but not 

more than 3 hours apart 

 

4. Staff work with families to ensure that 

foods brought from home meet the food 

requirements of USDA Child and Adult 

Care Food Program (CACFP). All foods 

and beverages brought from home are 

labeled with the child's name and the date. 

Staff check for food that is brought from 

home and requires refrigeration to be sure 

that the food stays cold until served. Food 

is provided to supplement food brought 

from home if necessary.  

All foods that require refrigeration and are 

brought from home for sharing among the 

children are either whole fruits or 

commercially prepared packaged foods in 

factory-sealed containers. 

 

5. The program complies with the food 

safety standards of national public health 

authorities. Staff discard foods with expired 

dates. The program documents 

compliance and corrections that it has 

made according to the recommendations 

5.1 Most staff sit with children during 

meals and group snacks 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

provided by the facility shall be 
refrigerated.  
 (e)  Fresh fruits and vegetables that 
are not used on the day of purchase 
shall be refrigerated.  
 (f)  The only canned foods 
permitted for childrenôs consumption 
are those commercially preserved in 
airtight jars or cans.  
 (g)  A facility shall provide a 
sufficient number of refrigerators to 
contain foods which require 
refrigeration. 
 

§ 3270.162. Meals. 

 

 (a)  If a child receives care for 4 or 
more consecutive hours, nutritional, 
appropriately-timed meals and 
snacks shall be served.  
 (b)  Meals and snacks may be 
provided by the parent, upon 
agreement between the parent and 
the operator.  
 (c)  Food may not be withheld from 
a child for purposes of discipline.  
 (d)  A child may not be forced to eat 
food. 
 

§ 3270.163. Food groups. 

 (a)  A lunch or dinner prepared at 
the facility for children of toddler age 
or older shall have at least one item 
from each of the following food 
groups:  

 

(b) Nutritional services. 

(1) Grantee and delegate agencies must 

design and implement a nutrition program 

that meets the nutritional needs and 

feeding requirements of each child, 

including those with special dietary needs 

and children with disabilities. Also, the 

nutrition program must serve a variety of 

foods which consider cultural and ethnic 

preferences and which broaden the child's 

food experience. 
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of the program's health consultant, nutrition 

consultant, or a sanitarian. 

 

6. For all infants and for children with 

disabilities who have special feeding 

needs, program staff keep and provide 

families with a daily record documenting 

the type and quantity of food a child 

consumes. 

 

7. For each child with special health care 

needs or food allergies or special nutrition 

needs, the child's health provider gives the 

program an individualized care plan that is 

prepared in consultation with family 

members and specialists involved in the 

child's care.  

The program protects children with food 

allergies from contact with the problem 

food. The program asks families of a child 

with food allergies to give consent and 

then, if consent is given, posts information 

about that child's food allergy in the food 

preparation area and in the areas of the 

facility the child uses as a visual reminder 

to all those who interact with the child 

during the program day. 

 

8. If the program provides food to infants, 

the program staff and the families work 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.6 Children with disabilities included 

at table with peers 

 

 

 

 

 

   (1)  Dairy productsðmilk, milk 
products and cheese.  
   (2)  Protein groupðmeat, fish, 
poultry, eggs, cheese, peanut butter, 
dried beans, peas and nuts.  
   (3)  Fruits and vegetablesð
including a wide variety of green, 
white, yellow, red vegetables and 
fruits.  
   (4)  Grain groupðwhole grain and 
enriched products, such as breads, 
cereals, pastas, crackers and rice.  

 (b)  Breakfast prepared at the 
facility for children of toddler age or 
older shall have at least one item 
from three of the four food groups 
listed in subsection (a). 

§ 3270.164. Food servings. 

 Food servings shall be portioned 
suitably for the size and age of the 
children in care. Additional food in 
reasonable amounts shall be made 
available to children upon the 
request of the parent or child. 

§ 3270.165. Menus. 

 An operator shall conspicuously 
post the menu at least 1 week in 
advance or provide a menu to each 
family. 

§ 3270.166. Meals for infants. 

 Meals for infants shall be provided 
in accordance with the following 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(3) For infants and toddlers, current 

feeding schedules and amounts and types 

of food provided, including whether breast 

milk or formula and baby food is used; 

meal patterns; new foods introduced; food 

intolerances and preferences; voiding 

patterns; and observations related to 

developmental changes in feeding and 

nutrition. This information must be shared 

with parents and updated regularly; 
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together with the child's health provider to 

ensure that the food is based on the 

infant's individual nutritional needs and 

developmental stage. 

 

9. The program supports breastfeeding by  

 accepting, storing, and serving 
expressed human milk for 
feedings;  

 accepting human milk in ready-
to-feed sanitary containers 
labeled with the infant's name 
and date and storing it in a 
refrigerator for no longer than 48 
hours (or no more than 24 hours 
if the breast milk was previously 
frozen) or in a freezer at 0 
degrees F or below for no longer 
than 3 months;  

 ensuring that staff gently mix, not 
shake, the milk before feeding to 
preserve special infection-
fighting and nutritional 
components in human milk; and  

 providing a comfortable place for 
breastfeeding and coordinating 
feedings with the infant's mother. 

10. Except for human milk, staff serve only 

formula and infant food that comes to the 

facility in factory-sealed containers (e.g., 

ready-to-feed powder or concentrate 

formulas and baby food jars) that staff 

prepare according to the manufacturer's 

instructions. Bottle feedings do not contain 

 

 

3.5 Allergies posted and 

food/beverage substitutions made 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

requirements:  

   (1)  A written statement giving 
formula and feeding schedule shall 
be obtained from the parent.  
   (2)  New foods shall be introduced 
only after consultation with the 
childôs parent.  
   (3)  Disposable nursers shall be 
used unless bottles are provided by 
the parent or unless a commercial 
dishwasher is used by the facility.  
   (4)  Disposable nursers and 
bottles shall be labeled with the 
childôs name.  
   (5)  An infant 6 months of age or 
younger shall be held while being 
bottle fed.  
   (6)  Neither an infant nor a toddler 
is permitted to sleep with a bottle in 
his mouth.  
   (7)  Bottled formula may not be 
heated in a microwave oven.  

 

 

(4) Information about major community 

nutritional issues, as identified through 

the Community Assessment or by the 

Health Services Advisory Committee or 

the local health department. 

(2) For programs serving infants and 

toddlers, facilities must be available for the 

proper storage and handling of breast milk 

and formula 
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solid foods unless the child's health care 

provider supplies written instructions and a 

medical reason for this practice.  

Staff discard after 1 hour any formula or 

human milk that is served but not 

completely consumed or is not 

refrigerated.  

If staff warm formula or human milk, the 

milk is warmed in water at no more than 

120 degrees F for no more than 5 minutes.  

No milk, including human milk, and no 

other infant foods are warmed in a 

microwave oven. 

11. Teachers do not offer solid foods and 

fruit juices to infants less than 6 months of 

age, unless recommended by the child's 

health care provider and approved by 

families. Sweetened beverages are 

avoided. If juice[5] is served, the amount is 

limited to no more than 4 ounces per child 

daily. 

12. A teacher who is familiar with the infant 

feeds him or her whenever the infant 

seems hungry. Feeding is not used in lieu 

of other forms of comforting. 

13. The program does not feed cow's milk 

to infants less than 12 months and serves 

only whole milk to infants and toddlers 12 
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months to 24 months. 

14. Clean sanitary drinking water is made 

available to children throughout the day. 

(Infants who are fed only human milk do 

not need to be offered water.) 

15. Liquids and foods that are hotter than 

110 degrees F are kept out of children's 

reach. 

16. Staff do not offer children under the 

age of 4 hot dogs, whole or sliced into 

rounds; whole grapes; nuts; popcorn; raw 

peas and hard pretzels; spoonfuls of 

peanut butter; or chunks of raw carrots or 

meat larger than can be swallowed whole.  

Staff cut foods into pieces no larger than 

¼-inch square for infants and ½-inch 

square for toddlers, according to each 

child's chewing and swallowing capability. 

 

 

 

 

 

 

 

 

 

 

ITERS  

7. Meals/snacks 

-Infants held while bottle fed 

-Infants not put to bed while feeding 

5.C Practices for Maintenance of a 

Healthful Environment 

1. The routine frequency of cleaning and 

sanitizing all surfaces in the facility is as 

indicated in the Cleaning and Sanitation 

Frequency Table.  

Ventilation and sanitation, rather than 

sprays, air freshening chemicals, or 

deodorizers, control odors in inhabited 

areas of the facility and in custodial 

 

 

    

http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
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closets. 

2. Procedures for Standard Precautions 

are used and include the following:  

 surfaces that may come in 
contact with potentially infectious 
body fluids must be disposable 
or made of a material that can be 
sanitized.  

 staff use barriers and techniques 
that minimize contact of mucous 
membranes or openings in skin 
with potentially infectious body 
fluids and reduce the spread of 
infectious disease.  

 when spills of body fluids occur, 
staff clean them up immediately 
with detergent followed by water 
rinsing. After cleaning, staff 
sanitize nonporous surfaces by 
using the procedure for sanitizing 
designated changing surfaces 
described in the Cleaning and 
Sanitation Frequency Table. 
Staff clean rugs and carpeting by 
blotting, spot cleaning with a 
detergent-disinfectant, and 
shampooing or steam cleaning.  

 staff dispose of contaminated 
materials and diapers in a plastic 
bag with a secure tie in a closed 
container. 

3. A toy that a child has placed in his or her 

mouth or that is otherwise contaminated by 

body secretion or excretion is either to be 

washed by hand using water and 

detergent, then rinsed, sanitized, and air 

http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
http://www.naeyc.org/accreditation/performance_criteria/sanitation.html
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dried or washed and dried in a mechanical 

dishwasher before it can be used by 

another child. 

4. Before walking on surfaces that infants 

use specifically for play, adults and 

children remove, replace, or cover with 

clean foot coverings any shoes they have 

worn outside that play area. If children or 

staff are barefoot in such areas, their feet 

are visibly clean. 

5. Staff maintain areas used by staff or 

children who have allergies or any other 

special environmental health needs 

according to the recommendations of 

health professionals. 

6. Classroom pets or visiting animals 

appear to be in good health and have 

documentation from a veterinarian or an 

animal shelter to show that the animals are 

fully immunized (if the animal should be so 

protected) and that the animal is suitable 

for contact with children. Teachers closely 

supervise all interactions between children 

and animals and instruct children on safe 

behavior when in close proximity to 

animals. Program staff must ensure that no 

child is exposed to animals to which that 

child is allergic. Reptiles are not allowed as 

classroom pets. 



 

Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 

 

 

 

 

 

Section 6 - Staff 
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6.A Preparation, Knowledge, and Skills of 

Teaching Staff 

 

1. All teaching staff know and use ethical 

guidelines in their conduct as members of the 

early childhood profession 

 

2. When working with children, all teaching 

staff demonstrate the ability to: 

 interact with children without using 
physical punishment or any form of 
psychological coercion or abuse. 

 recognize health and safety hazards 
and act to ensure that children are 
protected from harm.  

 encourage and provide children with 
a variety of opportunities for learning 
and social experiences. 
communicate with children and their 
families. 
 

3. All teaching staff possess the physical and 

mental health required to carry out the 

responsibilities of their position. 

 

4. Before working alone with children, new 

teaching staff are given an initial orientation 

that introduces them to fundamental aspects 

of program operation including : 

 program philosophy, values, and 
goals;  

 expectations for ethical conduct;  
health, safety, and emergency 
procedures;  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Staff  Qualifications and Professional 

Development  

 

Staff Qualifications 

 

STAR 2 

1. New Staff Orientation training completed 
by all aides and new staff within 90 days of 
start of employment. 

2.  50% of Teachers/Group Supervisor (GS) 

at Level V or above on Career Lattice; 50% 

of Assistant Teachers/Assistant Group 

Supervisor (AGS) at Level II or above on 

Career Lattice; and 100% of Aides at Level 

I or above on Career Lattice. 

 

STAR 3 

100% of Teachers/Group Supervisor (GS)  

at Level V or above on Career Lattice; 75% 

of Assistant Teachers/Assistant Group 

Supervisor (AGS) at Level III or above and 

25% of Assistant Teachers/Assistant Group 

Supervisor (AGS) at Level IV or above on 

Career Lattice; and 25% of Aides at Level II 

or above on Career Lattice.      

 

STAR 4 

FACILITY PERSONS 

 

§ 3270.32. Suitability of 

persons in the facility. 

 (a)  The operator shall comply 
with the CPSL and with Chapter 
3490 (relating to protective 
services).  

 (b)  Questions relating to the 
requirements of the CPSL shall 
be directed to the appropriate 
regional child day care office.  

 (c)  The operator may not allow 
an individual to enter the facility 
if the operator knows that the 
individual has been convicted or 
is awaiting trial on charges 
involving a crime of child abuse, 
child neglect, physical violence 
or moral corruptness. 

§ 3270.31. Age and training. 

 (a)  A volunteer shall be 16 
years of age or older and shall 
be directly supervised at all 
times.  

 (b)  A staff person shall be 18 
years of age or older.  

§ 3270.35. Group supervisor 

qualifications and 

 

Sec. 648A. STAFF QUALIFICATIONS 

AND DEVELOPMENT 

 

(a) Classroom Teachers- 

(1) PROFESSIONAL 

REQUIREMENTS- The Secretary shall 

ensure that each Head Start classroom 

in a center-based program is assigned 1 

teacher who has demonstrated 

competency to perform functions that 

include-- 

(A) planning and implementing learning 

experiences that advance the 

intellectual and physical development of 

children, including improving the 

readiness of children for school by 

developing their literacy, phonemic, and 

print awareness, their understanding 

and use of language, their 

understanding and use of increasingly 

complex and varied vocabulary, their 

appreciation of books, their 

understanding of early math and early 

science, their problem-solving abilities, 

and their approaches to learning; 

(B) establishing and maintaining a safe, 

healthy learning environment; 

(C) supporting the social and emotional 

development of children; and 

G. Staffing Qualifications: Teachers 

and Teacher Aides 

 

Community-based Lead Teachers   

New hires for 2009-10 should possess 

Early Childhood Education (ECE) 

certification.  When unable to find and 

hire a teacher with an ECE certification, 

new Lead Teacher hires for 2009-10 

should have an AA in ECE or a BA or 

BS degree and a minimum of 18 ECE 

credits.   

 

By December 2011 the lead teacher 

in each PA Pre-K Counts classroom 

or any classroom enrolling children 

who generated PA Pre-K Counts per 

child funding, must possess a 

bachelorõs degree and early 

childhood certification.  

 

Teacher Aides 

  A teacher aide is required in all PA 

Pre-K Counts classrooms that exceed 

10 students. . By the start of the 2009-

2010 school year, teacher aides in all 

PA Pre-K Counts classrooms or any 

classroom enrolling children who 

generated PA Pre-K Counts per child 
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 individual needs of children they will 
be teaching or caring for; 

 accepted guidance and classroom 
management techniques;  

 daily activities and routines of the 
program;  

 program curriculum;  

 child abuse and neglect reporting 
procedures;  

 program policies and procedures;  

 NAEYC Early Childhood Program 
Standards;  

 regulatory requirements.  
 

5. Follow-up training expands on the initial 

orientation. Substitutes, volunteers, and other 

adults are given a preliminary orientation that 

introduces them to fundamental aspects of 

program operation before they begin working 

with children. The orientation includes: 

 health, safety, and emergency 
procedures;  

 accepted guidance and classroom 
management techniques;  

 child abuse and neglect reporting 
procedures;  

 regulatory requirements.  
 

These adults work with children under the 

direct supervision of qualified teaching staff. 

Follow-up training expands on the initial 

orientation. 

 

6. All teachers have a minimum of an 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

25% of Teachers/Group Supervisor (GS) at 

Level VI or above on Career Lattice7; 50% 

of Assistant Teachers/Assistant Group 

Supervisor (AGS) at Level IV or above and 

25% of Assistant Teachers/Assistant Group 

Supervisor (AGS) at Level V or above on 

Career Lattice; and 50% of Aides at Level II 

or above on Career Lattice.            

  

responsibilities. 

 (a)  A group supervisor is 
responsible for the following 
minimum duties:  

   (1)  Planning and 
implementing daily program 
activities.  

   (2)  Coordinating activities of 
assistant group supervisors and 
aides.  

   (3)  Assisting the director with 
designated activities.  

  (b)  A group supervisor shall 
have attained one of the 
following qualification levels:  

   (1)  A bachelorôs degree from 
an accredited college or 
university in early childhood 
education, child development, 
special education, elementary 
education or the human services 
field.  

   (2)  A bachelorôs degree from 
an accredited college or 
university, including 30 credit 
hours in early childhood 
education, child development, 
special education, elementary 
education or the human services 
field and 1 year of experience 

(D) encouraging the involvement of the 

families of the children in a Head Start 

program and supporting the 

development of relationships between 

children and their families. 

(2) DEGREE REQUIREMENTS- 

(A) HEAD START TEACHERS- The 

Secretary shall ensure that not later 

than September 30, 2013, at least 50 

percent of Head Start teachers 

nationwide in center-based programs 

have- 

(i) a baccalaureate or advanced degree 

in early childhood education; or 

(ii) a baccalaureate or advanced degree 

and coursework equivalent to a major 

relating to early childhood education, 

with experience teaching preschool-age 

children. 

(ii) Head Start teaching assistants 

nationwide in center-based programs 

have-- 

 

(I) at least a child development 

associate credential; 

(II) enrolled in a program leading to an 

associate or baccalaureate degree; or 

(III) enrolled in a child development 

associate credential program to be 

funding, must meet one of the following 

criteria:  

 

a. Current Child Development 

Associateôs (CDA) certificate for 

preschool 

b. Completion of at least 2 years of 

postsecondary study with a minimum of 

60 college credits, or  

c. Possession of an associateôs degree 

or higher, or   

d. Ability to meet a rigorous standard of 

quality and demonstration of knowledge 

in and the ability to assist a teacher in 

instructing, reading, writing, and 

mathematics.   

Demonstration of this knowledge and 

ability can be accomplished through a 

formal State or local academic 

assessment, or possession by the 

teacher aide of a Child Development 

Associateôs (CDA) certificate.  

 

 

                                                           
7 As of 7/1/10, the requirement will be 50%  of Teachers at Level VI or above on the Career Lattice.  
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associate's degree or equivalent. At least 75% 

of teachers have a minimum of a 

baccalaureate degree or equivalent. Degrees 

include or are supplemented by college-level 

course work in early childhood education, child 

development or early childhood special 

education, which encompasses child health, 

development and learning, family and 

community relationships, observing, 

documenting and assessing young children, 

teaching and learning, and professional 

practice and development. [This requirement 

is phased in between 2005 and 2020; see 

Timeline for Meeting Teacher 

Qualifications. For the definition of teaching 

staff see Teaching Staff Definitions.]  

Degrees and college course work are from 

regionally accredited institutions of higher 

education. They may be earned in a variety of 

ways, including distance learning, on-line 

course work, and/or degree completion 

programs that offer credit as a part of formal 

assessment of prior learning. 

 

7. Assistant teachers/teacher aides (staff who 

implement program activities under direct 

supervision) have a minimum of a high school 

diploma or GED and  

50% of assistant teachers/teacher aides have 

at least a Child Development Associate 

Credential (CDA) or equivalent.  

100% of assistant teachers/teacher aides who 

do not have at least a CDA are enrolled in a 

program leading to a CDA or equivalent, are 

actively participating in the program, and are 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

with children.  

   (3)  An associateôs degree 
from an accredited college or 
university in early childhood 
education, child development, 
special education, elementary 
education or the human services 
field and 2 years of experience 
with children.  

   (4)  An associateôs degree 
from an accredited college or 
university, including 30 credit 
hours in early childhood 
education, child development, 
special education, elementary 
education or the human services 
field and 3 years of experience 
with children.  

 (c)  In a facility in which 45 or 
fewer children are enrolled, a 
group supervisor or a 
director/group supervisor shall 
be employed by and be present 
at the facility site for a minimum 
of 30 hours per week.  

§ 3270.36. Assistant group 

supervisor qualifications and 

responsibilities. 

(a)  An assistant group 
supervisor is responsible for the 
following minimum duties:  

   (1)  Assisting in the 
implementation of daily activities 

completed within 2 years. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.naeyc.org/accreditation/performance_criteria/teacher_qualification_timeline.html
http://www.naeyc.org/accreditation/performance_criteria/teacher_qualification_timeline.html
http://www.naeyc.org/accreditation/performance_criteria/teacher_staff_definition.html
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demonstrating progress toward the CDA or 

equivalent. 

College-level course work is from regionally 

accredited institutions of higher education.  

If there is only one assistant teacher/teacher 

aide, then either of the requirements can be 

met. 

 

8. All teaching staff have specialized college-

level course work and/or professional 

development training that prepares them to 

work with children and families of diverse 

races, cultures, and languages. They adapt 

their teaching in response to children's 

differences. Specialized college-level course 

work may include core courses that cover 

these topics or courses addressing these 

topics specifically. 

 

9. All teaching staff have specialized course 

work or professional development training in 

the program's curriculum and in 

communication and collaboration skills that 

prepare them to participate as a member of a 

team. 

 

10. All teaching staff who supervise or mentor 

other staff members have specialized college-

level course work or professional development 

training and preparation in adult supervision, 

mentoring, and leadership development. 

Specialized college-level course work may 

include core courses that cover these topics or 

under the guidance of the group 
supervisor.  

   (2)  Coordinating daily 
activities and supervising aides 
in the absence of the group 
supervisor. 

  (b)  An assistant group 
supervisor shall have attained 
one of the following qualification 
levels:  

   (1)  A high school diploma or a 
general educational 
development certificate and 30 
credit hours from an accredited 
college or university in early 
childhood education, child 
development, special education, 
elementary education or the 
human services field.  

   (2)  A high school diploma or a 
general educational 
development certificate, 
including 600 or more hours of 
secondary training described in 
§  3270.31(c) (relating to age 
and training).  

   (3)  A high school diploma or a 
general educational 
development certificate, 15 
credit hours from an accredited 
college or university in early 
childhood education, child 
development, special education, 
elementary education or the 
human services field and 1 year 
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courses addressing these topics specifically. 

 

11. All teachers and assistant 

teachers/teacher aides have specialized 

college-level course work in knowledge and 

skills relevant to the specific age(s) or the 

special circumstances/specific needs of the 

children they teach. Specialized college-level 

course work may include core courses that 

cover these topics or courses addressing 

these topics specifically. 

 

12. All teachers and assistant 

teachers/teacher aides have specialized 

professional development training in how to 

accurately use the program's assessment 

procedures for assessment of child progress 

and program quality. Their training is used to 

adapt classroom practices and curriculum 

activities. 

All teachers and assistant teachers/teacher 

aides have specialized college-level course 

work or professional development training that 

prepares them to work with children who have 

special needs. The course work or training 

may include core courses that cover these 

topics or courses addressing these topics 

specifically. The course work and training 

includes:  

 

 family-centered practice; atypical 
development and common health 
problems;  
 

of experience with children.  

   (4)  A high school diploma or a 
general education development 
certificate and completion of a 
post-secondary training 
curriculum described in 
§  3270.31(c).  

   (5)  A high school diploma or a 
general educational 
development certificate and 2 
years experience with children. 

§ 3270.37. Aide qualifications 

and responsibilities. 

(a)  An aide is responsible for 
assisting in the implementation 
of daily program activities. 

 (b)  An aide shall have attained 
one of the following qualification 
levels:  

   (1)  A high school diploma or a 
general educational 
development certificate.  

   (2)  A minimum of an 8th 
grade education and enrollment 
in a training curriculum 
described at §  3270.31(c) 
(relating to age and training). 
The classroom training portion of 
the curriculum shall be 
completed. Documentation of 
completion of classroom training 
and continuing enrollment in the 
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 IDEA and other applicable laws;  
children's and families' rights under 
these laws;  

 roles and responsibilities related to 
the IEP/IFSP;  

 strategies for supporting inclusion;  

 strategies for modifying and 
adapting curriculum, schedules, 
materials, and instruction to meet 
individual needs;  

 referral and assessment process;  

 community supports and resources. 
 

41. Staff interaction and cooperation  

 

7.1 Staff working with the same group or in the 

same room have planning time together at 

least every other week 

 

training curriculum shall be 
included in the staff personôs file.  

   (3)  A minimum of an 8th 
grade education and 2 years of 
experience with children.  

§ 3270.33. General 
requirements for facility 
persons. 

 (a)  A staff person or a 
substitute staff person shall 
meet one of the applicable staff 
qualifications for the position in 
which the person is performing.  

 (b)  At least 50% of the staff 

persons in a facility shall be 

individuals qualified and 

functioning as directors, group 

supervisors and assistant group 

supervisors. No more than 50% 

of the staff persons may be of 

aide qualification level. 

6.B Teachers' Dispositions and 

Professional Commitment 

1. All teaching staff evaluate and improve their 

own performance based on ongoing reflection 

and feedback from supervisors, peers, and 

families. They add to their knowledge and 

increase their ability to put knowledge into 

practice. They develop an annual 

individualized professional development plan 

with their supervisor and use it to inform their 

43. Opportunities for professional 

growth 

5.2 In-service traiing provided 

regularly by program (ex. Staff 

participate in workshops; guest 

speakers and videos used for on-

site training 

 

5.3 Monthly staff meetings held that 

 

Staff Development 

 

STAR 2 

 1. Annual training plan is developed for 

each staff member based on needs 

identified in the Professional Development 

Record (PDR) and documented on the 

§ 3270.31. Age and training. 

   (e)  A staff person shall obtain 
an annual minimum of 6 clock 
hours of child care training.  

   (1)  Acceptable training is 
conducted in one or more of the 
following settings:  

     (i)   By a secondary or 

  

H.  Professional Development 

On-going professional development that 

is grounded in research, reflects 

promising practices aligned with the 

Early Learning Standards, and is 

specific to the needs of the staff and 

children participating in the program is 

critical for both teachers and teacher 

aides.  Each type of Pre-K provider has 
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continuous professional development. 

2. All teaching staff continuously strengthen 

their leadership skills and relationships with 

others and work to improve the conditions of 

children and families within their programs, the 

local community or region, and beyond. 

Teaching staff participate in informal or formal 

ways in local, state, or regional public-

awareness activities related to early childhood 

education by joining groups, attending 

meetings, or sharing information with others 

both at and outside the program. 

3. All teaching staff have the knowledge and 

skills to adapt and respond to changing and 

challenging conditions in ways that enhance 

program quality. 

 

include staff development activities 

 

5.4 Some professional resource 

materials available on-site (ex. 

Books, magazines, or other 

materials on child development, 

cultural sensitivity and classroom 

activities ï may be borrowed from 

library) 

7.1 Support available for staff to 

attend courses, conference, or 

workshops not provided by the 

programs (ex. Released time, travel 

costs, conference fees) 

 

7.2 Good professional library 

containing current materials on a 

variety of early childhood subjects 

available on premises 

 

7.3 Staff with less than an AA 

degree in early childhood education 

are required to continue formal 

education (ex. Work towards GED, 

CDA, AA) 

Professional Development Training plan in 

the PDR.   

2.  12 annual clock hours of training, based 

on PDR, taken by each staff member.8 

3. One staff member from each classroom 

must have current pediatric first aid 

certification.  

4. All staff must have two hours of common 

illnesses9 training annually.   

5. Based on PDR, all staff must attend 

training annually on child observation, 

inclusive practices, and/or ERS.  

 

STAR 3 

1. For each Teacher/Assistant Teacher,10 

18 annual clock hours of training based on 

PDR; each Aide 12 total hours based on 

PDR.11  

2. Annually, all staff involved in one 

professional growth and development 

activity. 

3. All staff must have current pediatric first 

aid certification.  

4. Based on PDR, Teachers/Assistant 

postsecondary institution 
approved by the Department of 
Education and accredited by an 
accrediting agency recognized 
by the United States Department 
of Education or the Council of 
Postsecondary Accreditation 
and acceptable to the 
Department of Education.  
     (ii)   By an entity that is 
licensed or certified 
professionally competent in the 
training topic.  
     (iii)   In conferences or 
workshops.  
     (iv)   With audio-visual 
materials recognized by child 
care professionals.  

   (2)  Acceptable training topics 
include the following:  

     (i)   Child or staff health.  
     (ii)   Child development, early 
childhood education and special 
education.  
     (iii)   Supervision, discipline 
and guidance of children.  
     (iv)   Nutrition for children.  
     (v)   Child care program 
development.  
     (vi)   Child care staff person 
or volunteer professional 
development.  

existing requirements for professional 

development that must be met in order 

to be eligible for PA Pre-K Counts 

funding.   The professional development 

experiences should, at a minimum, be 

relevant to teaching pre-kindergarten 

and meet the requirements outlined in 

Act 48.   Please check the PDEôs 

website under ñTeaching in PA,ò ñAct 

48, Continuing Professional 

Developmentò for details.    

 

Lead Teachers in community-based PA 

Pre-K Counts settings that have 

Instructional Level I certificates now 

must convert their certificate to an 

Instructional II certificate within 6 years 

from the time of initial service as an 

Instructional Level I teacher in the 

program, beginning with counting 2008-

09 as the first year in the 6-year 

window.   Teachers holding an 

Instructional Level I early childhood 

certificate may count their time working 

in a community-based PA Pre-K Counts 

program toward the 3 years of 

successful teaching experience 

necessary before converting the 

certificate to an Instructional Level II 

certificate, in accordance with the 

                                                           
8
 Staff working less than 500 hours per year must take 6 annual clock hours.  

9 Refer to STARS worksheets for course listings that are acceptable for common illness training.  
10  Teacher/Assistant Teach er is equivalent to Group Supervisor (GS)/Assistant Group Supervisor (AGS).   
11

 Staff working less than 500 hours per year must take 10 annual clock hours.  
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Teachers 
must attend training annually on curriculum, 

program or child assessment, and/or the 

age-appropriate Learning Standards. 

 

STAR 4 

1. For each Teacher/ Assistant Teacher, 24 

annual clock hours of training based on 

PDR; each Aide 15 clock hours based on 

PDR.12 

2. Annually, all staff involved in two 

professional growth and development 

activities. 

 

 

 

   (3)  Other training topics may 
be submitted for the 
Departmentôs review and 
approval.  

   (4)  Depending on the 
provisions of the appropriate 
regulation, training may be 
required for certain staff 
persons. The following 
constitutes competence in 
training areas:  

     (i)   First-aid training. 
     (ii)   Firesafety training  
     (iii)   Lifeguard training.  
     (iv)   Water safety instruction. 

 (f)  Completion of training shall 
be documented by the signature 
and title of a representative of 
the training entity and include 
the date training was completed. 
Documentation shall be retained 
in the facility personôs file. 

 

requirements of PDE.  These 

requirements also include one year of 

participation in an OCDEL approved 

Teacher Induction Plan, 6 bi-annual 

evaluations and PDE specified 

continuing professional development 

credits.   

Teacher Aides  

At least 24 hours of continuing 

professional education each 

year.   Acceptable professional 

development includes instruction 

eligible for Act 48, Continuing Education 

Credits, college credits, or hours taught 

by Pennsylvania Department of Public 

Welfare certified Pennsylvania Quality 

Assurance System (PQAS) instructors 

based on the Early Learning Standards 

(available on the Early Childhood 

section of the PDE website) and the 

Early Childhood Education Core Body 

of Knowledge (available at the PA Keys 

website). 

 

                                                           
12  Staff working less than 500 hours per year must take 16 annual clock hours.  

http://www.pde.state.pa.us/early_childhood/site/default.asp
http://www.pde.state.pa.us/early_childhood/site/default.asp
http://www.pde.state.pa.us/early_childhood/site/default.asp
http://www.pakeys.org/docs/cbk.pdf
http://www.pakeys.org/docs/cbk.pdf
http://www.pakeys.org/docs/cbk.pdf
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Section 7 ð Families 
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7.A Knowing and Understanding the 

Program's Families  

 

1. New and existing program staff develop 

skills and knowledge to work effectively 

with diverse families as a part of 

orientation and ongoing staff development. 

 

2. Program staff use a variety of formal 

and informal strategies (including 

conversations) to become acquainted with 

and learn from families about their family 

structure; their preferred child-rearing 

practices; and their socioeconomic, 

linguistic, racial, religious, and cultural 

backgrounds. 

 

3. Program staff actively use information 

about families to adapt the environment, 

curriculum, and teaching methods to the 

families they serve. 

 

4. To better understand the cultural 

backgrounds of children, families, and the 

38. Provisions for parents  

 

 

5.2 Parents made aware of philosophy 

and approaches practiced (ex. Parent 

handbook, discipline policy, descriptions 

of activities) 

 

5.3 Much sharing of child-related 

information between parents and staff 

(ex. Frequent informal communication; 

periodic conferences for all children; 

parent meetings, newsletters, parenting 

information available) 

 

5.4 Variety of alternatives used to 

encourage familyôs  involvement in 

childrenôs program (ex. Bring birthday 

treat, eat lunch with child, attend family 

pot luck) 

 

 

 

PARTNERSHIPS WITH FAMILY AND 

COMMUNITY  

 

Community Resources/  

Family Involvement 

 

STAR 1 

1. At enrollment, families are provided 

with information regarding public, social 

and community services.13 

2. A ñGetting to Know Youò meeting with 

parents is offered within 60 days of 

enrollment. 

 

STAR 2 

1. At least once per year, written 

information on topics including health and 

human services, wellness, nutrition and 

fitness, and/or child development is given 

and explained to parents and staff.  

2. If applicable to the child, provider 
requests from parents copies of childôs 
IEP or IFSP, written plans, and/or special 

 

§ 3270.22. Communication with 

parents. 

 The operator shall establish oral 
or written communication in the 
language or mode of 
communication which is 
understandable to the parent. 

§ 3270.121. Application. 

 (a)  The operator shall review 
with the parent, at the time of 
application, the facilityôs general 
daily schedule, hours for which 
care is provided, fees, 
responsibilities for meals, 
clothing, health policies, 
supervision policies, night care 
policies, dismissal policies, 
transportation and pick-up 
arrangements.  

 (b)  At the time of enrollment, a 
parent shall receive in writing the 
information described in 
subsection (a). 

 

Section 1304.40 Family 

Partnerships 

(a) Family goal setting 

 

(1) Grantee and delegate agencies 

must engage in a process of 

collaborative partnership-building with 

parents to establish mutual trust and 

to identify family goals, strengths, and 

necessary services and other 

supports. This process must be 

initiated as early after enrollment as 

possible  

 

(2) As part of this ongoing 

partnership, grantee and delegate 

agencies must offer parents 

opportunities to develop and 

implement individualized family 

partnership agreements that describe 

family goals, responsibilities, 

timetables and strategies for 

achieving these goals as well as 

progress in achieving them. 

 

K.  Parental Involvement 

 

1.  Planning.  Parent engagement in PA 

Pre-K Counts is another important element 

that contributes to the success of the 

program and the children receiving its 

services.   Parent involvement requires 

planning and understanding of the diverse 

situations and needs of families and their 

children.   

 

2.  Activities.  Some of the elements a PA 

Pre-K Counts applicant will want to 

consider in development of a Plan for 

Parent Involvement include the following:  

 

a. Joint staff and parent planning for the 

promotion of social, emotional and overall 

healthy development;  

b. Establishment of policies for 

development and support of reciprocal 

relationships with  

parents that acknowledge the parent role 

as the childôs first teacher and integral to 

                                                           
13  Organizations includ e Early Intervention, Children and Youth Services, Mental Health and Mental Retardation Services, County Assistance Office (C AO), Child Care Information Services (CCIS), etc.  
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community, program staff (as a part of 

program activities or as individuals) 

participate in community cultural events, 

concerts, storytelling activities, or other 

events and performances geared to 

children and their families. 

 

5. Program staff provide support and 

information to family members legally 

responsible for the care and well-being of a 

child. 

 

6. Program staff establish intentional 

practices from the first contact with families 

designed to foster strong reciprocal 

relationships and maintain them over time. 

 

7. Program staff ensure that all families, 

regardless of family structure; 

socioeconomic, racial, religious, and 

cultural backgrounds; gender; abilities; or 

preferred language, are included in all 

aspects of the program, including volunteer 

opportunities. These opportunities consider 

families' interests and skills and the needs 

of program staff. 

 

8. Program staff engage with families to 

 

 

 

 

 

 

 

 

 

5.1 Parents urged to observe in childôs 

group prior to enrollment 

 

needs assessments completed by 
professionals to inform classroom 
practice. 
3. Individual child information is shared in 
written form with parents on a daily basis 
for infants and toddlers, and on an as 
needed basis for other age groups. 
4. Specific group or classroom 
information is shared with parents daily 
using a visual communication format. 
5. One parent conference is offered per 

year to discuss the childôs progress, 

behavior, social and physical needs. 

 

STAR 3 

1. A plan is written and implemented 
describing procedures to refer parents to 
appropriate social, mental health, 
educational, wellness, and medical 
services. 

2. Coordinate at least one annual group 
activity to involve parents in  meeting 
program learning goals14. 
 
3. At least two parent conferences are 
offered per year to discuss the childôs 
progress, behavior, social and physical 
needs.  A written report of the childôs 
progress is provided during at least one 
of these conferences.   

STAR 4 

1. If applicable, provider, in conjunction 

with parents and service providers from 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(3) To avoid duplication of effort, or 

conflict with, any preexisting family 

plans developed between other 

programs and the Early Head Start 

or Head Start family, the family 

partnership agreement must take 

into account, and build upon as 

appropriate, information obtained 

from the family and other 

community agencies concerning 

preexisting family plans.  

(4) A variety of opportunities must 

be created by grantee and delegate 

agencies for interaction with 

parents throughout the year. 

(5) Meetings and interactions with 

families must be respectful of each 

family's diversity and cultural and 

ethnic background. 

2) Early Head Start and Head Start 

settings must be open to parents 

during all program hours. Parents 

must be welcomed as visitors and 

encouraged to observe children as 

often as possible and to participate 

with children in group activities. 

 

(3) Grantee and delegate agencies 

must provide parents with 

the education of the child;   

c. Establishment of a role for parents in 

developing and evaluating program 

success.  

d. A regular system of reporting to parents 

on the progress of their children and 

provision of opportunities for parents to 

contribute their ideas and thoughts about  

progress, using language and a 

communication vehicle that is understood 

and readily accessible to them;  

 

 

 

 

 

 

 

                                                           
14

 Please see STARS worksheets for suggested activities.  



NAEYC ERS Keystone STARS DPW  Head Start PKC 

 

Page 100                                                                                                       Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 
 

learn from their knowledge of their child's 

interests, approaches to learning, and the 

child's developmental needs, and to learn 

about their concerns and goals for their 

children. This information is incorporated 

into ongoing classroom planning. 

 

9. Program staff use a variety of formal 

and informal methods to communicate with 

families about the program philosophy and 

curriculum objectives, including 

educational goals and effective strategies 

that can be used by families to promote 

their children's learning. They implement a 

variety of methods, such as new family 

orientations, small group meetings, 

individual conversations, and written 

questionnaires, for getting input from 

families about curriculum activities 

throughout the year. 

 

10. The program works with families on 

shared child caregiving issues, including 

routine separations, special needs, the 

food being served and consumed, and 

daily care issues. 

 

11. Families may visit any area of the 

facility at any time during the program's 

regular hours of operation as specified by 

public social and community service 

organizations, implements activities 

appropriate to meet IEP or IFSP goals 

and/or special needs plans and 

objectives. 

2. Program has policies that demonstrate 

engagement and partnership with 

parents in program planning and decision 

making. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

§ 3270.23. Parent access and 

participation. 

 A parent of a child in care shall 
be permitted free access, without 
prior notice, throughout the center 
whenever children are in care, 
unless a court of competent 
jurisdiction has limited the 
parental right of access to the 
child and a copy of the order is on 
file at the facility. Opportunity 
shall be provided for parents to 
participate in the facilityôs 

opportunities to participate in the 

program as employees or volunteers 
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the procedures of the facility. 

 

12. The program facilitates opportunities 

for families to meet with each other on a 

formal and informal basis, work together 

on projects to support the program, and 

learn from and provide support for each 

other. 

 

13. The program's governing or advisory 

groups include families as members and 

active participants. Family members are 

mentored into leadership roles by staff or 

other families in the program. 

 

14. Program staff and families work 

together to plan events. Families' 

schedules and availability are considered 

as part of this planning. 

 

program. The operator shall 
maintain a yearly file which 
documents general 
announcements to promote 
parent participation. The file shall 
be updated annually. 

 

7.B Sharing Information Between Staff 

and Families  

 

1. Program staff use a variety of 

mechanisms, such as family conferences 

or home visits, to promote dialogue with 

families. Program staff ask adults to 

translate or interpret communications as 

 

7.1 Parents asked for an evaluation of 

the program annually (ex. Parent 

questionnaires, group evaluation 

meetings) 

 

 
§ 3270.122. Admission 

interview. 

 A child shall be interviewed or 
observed by the operator and 
when possible shall have the 
opportunity to visit the facility prior 
to being admitted for care. The 
child shall be told as much about 

Accessing community services 

and resources 

 

(1) Grantee and delegate agencies 

must work collaboratively with all 

participating parents to identify and 

continually access, either directly or 

through referrals, services and 
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needed. 

 

2. Program staff communicate with families 

on at least a weekly basis regarding 

children's activities and developmental 

milestones, shared caregiving issues, and 

other information that affects the well-being 

and development of their children. Where 

in-person communication is not possible, 

alternative communication practices are in 

place. 

 

3. Program staff communicate with families 

on a daily basis regarding infants' and 

toddlers'/twos' activities and developmental 

milestones, shared caregiving issues, and 

other information that affects the well-being 

and development of their children. Where 

in-person communication is not possible, 

alternative communication practices are in 

place. 

 

4. The program compiles and provides 

information about the program to families 

in a language the family can understand. 

This information includes program policies 

and operating procedures. 

 

5. Program staff inform families about its 

 

7.3 Parents involved in decision making 

roles in program along with staff (ex. 

Parent representatives on board) 

the service being planned as he 
can understand. If the parent 
indicates that the child has a 
special need, the operator shall 
discuss the condition with the 
parent, refer to §  3270.4 (relating 
to definitions), and comply with 
§ §  3270.17, 3270.124 and 
3270.131 (relating to service to a 
child with special needs; 
emergency contact information; 
and health information). 

 

resources that are responsive to each 

family's interests and goals: 

 

(i) Emergency or crisis assistance 

(ii) Education and other appropriate 

interventions 

(iii) Opportunities for continuing 

education and employment training 

 

(i) Parent involvement in home visits. 

 

(2) The child's teacher in center-

based programs must make no less 

than two home visits per program 

year to the home of each enrolled 

child 

 

(d) Parent involvement--general. 

(1) In addition to involving parents in 

program policy-making and 

operations (see 45 CFR 1304.50), 

grantee and delegate agencies must 

provide parent involvement and 

education activities that are 

responsive to the ongoing and 
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systems for formally and/or informally 

assessing children's progress. This 

includes the purposes of the assessment, 

the procedures used for assessment, 

procedures for gaining family input and 

information, the timing of assessments, the 

way assessment results or information will 

be shared with families, and ways the 

program will use the information. 

 

6. When program staff suspect that a child 

has a developmental delay or other special 

need, this possibility is communicated to 

families in a sensitive, supportive, and 

confidential manner, with documentation 

and explanation for the concern, 

suggested next steps, and information 

about resources for assessment. 

expressed needs of the parents 

 

7.C Nurturing Families as Advocates for 

Their Children  

 

1. Program staff encourage families to 

regularly contribute to decisions about 

goals for their child and plans for activities 

and services. 

 

2. Program staff encourage families to 

raise concerns and work collaboratively 

with them to find mutually satisfying 

solutions that staff then incorporate into 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 (g) Parent involvement in 

community advocacy. 

1) Grantee and delegate agencies 

must: 

(i) Support and encourage parents to 

influence the character and goals of 

community services in order to make 

them more responsive to their 

interests and needs 

(ii) Establish procedures to provide 

families with comprehensive 

information about community 

e. PA Pre-K Counts activities that involve 

parents, such as informational and training  

workshops that help parents support 

positive outcomes for their children, field 

trips, and other child/parent events;  

f. Recognition of the critical role in the lives 

of children of both mothers and  

fathers and encouragement of their 

involvement;  

g. Parent education activities that help 

them support and reinforce the learning 

experiences PA Pre-K Counts program 
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classroom practice. 

 

3. Program staff encourage and support 

families to make the primary decisions 

about services that their children need, and 

they encourage families to advocate to 

obtain needed services. 

 

4. Program staff use a variety of 

techniques to negotiate difficulties that 

arise in their interactions with family 

members. Program staff make 

arrangements to use these techniques in a 

language the family can understand. 

 

5. Program staff provide families with 

information about programs and services 

from other organizations. Staff support and 

encourage families' efforts to negotiate 

health, mental health, assessment, and 

educational services for their children. 

 

6. Program staff use established linkages 

with other early education programs and 

local elementary schools to help families 

prepare for and manage their children's 

transitions between programs, including 

special education programs. Staff provide 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transition 

 

STAR 1 

Program provides general information to 

parents regarding transitioning15 children 

to another classroom or educational 

setting. 

 

STAR 2 

1. Program transfers child records, at the 

request of the parent, when the child 

transitions to another educational setting.  

2. Program creates, with input from 

parents, a list of community/school 

stakeholders regarding child transition. 

3. Program facilitates age-appropriate 

activities to prepare children for 

resources 

 

(2) Parents must be provided 

regular opportunities to work 

together, and with other community 

members, on activities that they 

have helped develop and in which 

they have expressed an interest. 

Sec.  1304.41  Community 
partnerships. 
(c) Transition services. (1) Grantee 
and delegate agencies must  
establish and maintain procedures to 
support successful transitions for  
enrolled children and families from 
previous child care programs into 
Early Head Start or Head Start and 
from Head Start into elementary  
school, a Title I of the Elementary and 
Secondary Education Act preschool 
program, or other child care settings. 
These procedures must include: 
    (i) Coordinating with the schools or 
other agencies to ensure that  
individual Early Head Start or Head 
Start children's relevant records are 
transferred to the school or next 
placement in which a child ill enroll or 
from earlier placements to Early Head 
Start or Head Start; 
    (ii) Outreach to encourage 
communication between Early Head 
Start or Head Start staff and their 
counterparts in the schools and other 

provides to their children;  

i. A resource library for parents;  

ii. Home visitations; and  

h. Toy and book lending programs.  

 

J. Transition 

1.  Transition to Pre-K.  Providing a 

smooth transition of pre-kindergarten 

children from the home setting and any 

early childhood care or education setting 

the child attends to the PA Pre-K Counts 

setting is an important part of the Pre-K 

program.  This includes transition for 

children in the Early Intervention Infants 

and Toddlers program and coordination 

with the agencies that provide these 

services.  

 

2.  Transition to Kindergarten. Transition 

plans must be developed for those 

children preparing to enter kindergarten 

programs.  Transition into kindergarten is 

an important time in childrenôs lives, and 

influences their later school careers.   

Robert Piantaôs research demonstrates 

that children face discontinuities between 

preschool and kindergarten as they enter 

                                                           
15

 Please see STARS worksh eets for additional clarification on transitioning for SACC programs.  
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information to families that can assist them 

in communicating with other programs. 

 

7. To help families with their transitions to 

other programs or schools, staff provide 

basic general information on enrollment 

procedures and practices, visiting 

opportunities, and/or program options. 

 

8. Prior to sharing information with other 

relevant providers, agencies, or other 

programs, staff obtain written consent from 

the family. 

7.2 Parents referred to other 

professionals when needed (ex. For 

special parenting help, for health 

conferences about child) 

 

transition. 

 

STAR 3 

1.  Parents are offered a group meeting 

to provide information regarding a childôs 

transition to another classroom or higher 

educational setting and to encourage  

parents and their children to connect to 

the school setting by visiting.  

2. Program sends letter of introduction to 
appropriate community/school 
stakeholders outlining goal to partner in 
child transitioning efforts from childcare 
to school setting 

3. Program participates in 

community/school transition activities as 

available. 

 

STAR 4 

1. Program offers parents an individual 
meeting to share specific information 
regarding the childôs transition to another 
classroom or educational setting and to 
give parents written information about the 
childôs developmental progress. 
2. Program develops and shares a 

written plan for child transition with 

parents and community/school 

stakeholders. 

child  
care settings including principals, 
teachers, social workers and health 
staff to facilitate continuity of 
programming; 
    (iii) Initiating meetings involving 
Head Start teachers and parents and 
kindergarten or elementary school 
teachers to discuss the 
developmental progress and abilities 
of individual children; and 
    (iv) Initiating joint transition-related 
training for Early Head  
Start or Head Start staff and school or 
other child development staff. 
    (2) To ensure the most appropriate 
placement and services following  
participation in Early Head Start, 
transition planning must be 
undertaken for each child and family 
at least six months prior to the child's 
third birthday. The process must take 
into account: The child's  
health status and developmental 
level, progress made by the child and  
family while in Early Head Start, 
current and changing family 
circumstances, and the availability of 
Head Start and other child  
development or child care services in 
the community. As appropriate, a  
child may remain in Early Head Start, 
following his or her third birthday, for 
additional months until he or she can 
transition into Head  
Start or another program. 
 

elementary school for the first time.  These 

discontinuities underscore the importance 

of this period.  Smooth transitions are 

even more critical for children in high risk 

categories.  Transition activities such as 

pen pals, school visits, and jointly-created 

lists of student expectations may all be 

helpful parts of the transition curriculum. 
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Section 8 ð Communities 
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8.A Linking With the Community  

 

1. Program staff maintain a current list 

of child and family support services 

available in the community based on 

the pattern of needs they observe 

among families and based on what 

families request (e.g., health, mental 

health, oral health, nutrition, child 

welfare, parenting programs, early 

intervention/special education 

screening and assessment services, 

and basic needs, such as housing and 

child care subsidies). They share the 

list with families and assist them in 

locating, contacting, and using 

community resources that support 

children's and families' well-being and 

development 

 

2. Program staff maintain a current list 

of child and family support services 

available in the community based on 

the pattern of needs they observe 

among families and based on what 

families request (e.g., health, mental 

health, oral health, nutrition, child 

welfare, parenting programs, early 

intervention/special education 

screening and assessment services, 

and basic needs, such as housing and 

 

 

 

 

 

38. Provisions for parents  

 

 

 

 

7.3 Parents referred to other 

professionals when needed 

Community Resources/ Family 

Involvement 

 

 

STAR 1 

1. At enrollment, families are provided with 

information regarding public, social and 

community services.16 

 

STAR 3 

1. A plan is written and implemented 
describing procedures to refer parents to 
appropriate social, mental health, 
educational, wellness, and medical services. 

 

§ 3270.17. Service to a child with 

special needs. 

 (a)  The operator shall make 
reasonable accommodation to include 
a child with special needs in 
accordance with applicable Federal 
and State laws.  

 (b)  The operator shall permit an adult 
individual who provides specialized 
services to a child with special needs 
to provide those services on the facility 
premises as specified in the childôs 
IEP, IFSP or written behavioral plan.  

 (c)  The operator shall make staff 
persons and parents aware of 
community resources for the family of 
a child who may have special needs. 
The Department will provide to the 
operator information regarding 
community resources. 

 

Sec. 1304.41 Community partnerships 

(a) Partnerships. 

(1) Grantee and delegate agencies must take 

an active role in community planning to 

encourage strong communication, 

cooperation, and the sharing of information 

among agencies and their community partners 

and to improve the delivery of community 

services to children and families in accordance 

with the agency's confidentiality policies. 

Documentation must be maintained to reflect 

the level of effort undertaken to establish 

community partnerships (see 45 CFR 1304.51 

for additional planning requirements).  

(2) Grantee and delegate agencies must take 

affirmative steps to establish ongoing 

collaborative relationships with community 

organizations to promote the access of 

children and families to community services 

that are responsive to their needs, and to 

ensure that Early Head Start and Head Start 

programs respond to community needs, 

including:  

(i) Health care providers, such as clinics, 

physicians, dentists, and other health 

professionals;  

(ii) Mental health providers;  

(iii) Nutritional service providers;  

(iv) Individuals and agencies that provide 

services to children with disabilities and their 

families (see 45 CFR 1308.4 for specific 

IX. Coordination and Collaboration 

During Program Implementation 

 

The PA Pre-K Counts program requires 

the participating providers to work in a 

coordinated and collaborative manner 

with other PA Pre-K Counts programs 

as well as the early childhood 

community and OCDEL.  Approved 

providers of PA Pre-K Counts programs 

must engage in coordination and 

collaboration partnerships organized for 

the purpose of community education 

and outreach on early childhood 

education, assessing needs and 

resources and coordinating and 

developing strategies to address these 

issues.    

 

 

A.  Community Engagement Groups  

During implementation providers are 

required to meet with the local 

Community Engagement Group 

Coordinators (Please see the list of 

current CEG coordinators in Appendix 

A.) in order to connect with other early 

childhood education efforts in the 

community.  The Community 

                                                           
16  Organizations include Early Intervention, Children and Youth Services, Mental Health and Mental Retardation Services, County Assistance Office (CAO), Child Care Information Services (C CIS), etc.  
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child care subsidies). They share the 

list with families and assist them in 

locating, contacting, and using 

community resources that support 

children's and families' well-being and 

development 

 

3. Program staff are familiar with family 

support services and specialized 

consultants who are able to provide 

culturally and linguistically appropriate 

services. They use this knowledge to 

suggest and guide families to these 

services as appropriate. 

 

4. Program staff encourage continuity 

of services for children by 

communicating with other agencies 

and programs to achieve mutually 

desired outcomes for children and 

guide collaborative work. 

 

5. Program staff identify and establish 

relationships with specialized 

consultants who can assist all 

children's and families' full participation 

in the program. This includes support 

for children with disabilities, behavioral 

challenges, or other special needs. 

service requirements);  

(v) Family preservation and support services;  

(vi) Child protective services and any other 

agency to which child abuse must be reported 

under State or Tribal law;  

(vii) Local elementary schools and other 

educational and cultural institutions, such as 

libraries and museums, for both children and 

families;  

(viii) Providers of child care services; and  

(ix) Any other organizations or businesses that 

may provide support and resources to 

families. 

 

Engagement Groups (CEGs) cover all 

67 counties in the state.   

B.  Early Intervention Program 

Providers of PA Pre-K Counts programs 

must coordinate with the Infant and 

Toddler and the Preschool Early 

Intervention (EI) programs.   The 

purpose of this requirement is to ensure 

a smooth transition for children coming 

into PA Pre-K Counts from the Infant 

and Toddler program and who may be 

receiving Preschool EI services.  In 

such instances, it is important for the PA 

Pre-K Counts provider to know what, if 

any, supportive services have been 

determined to be necessary for a child 

identified as having a developmental 

delay or disability and are available 

through the EI program.  A working 

relationship with the EI program will be 

helpful in coordinating the array of 

services a particular child may be 

receiving.  Children in PA Pre-K Counts 

that receive EI services may not miss 

significant portions of the PA Pre-K 

Counts program in order to receive their 

EI services.  The EI services must be 

scheduled so as to make regular 

attendance in the PA Pre-K Counts 

program possible.  Managing these 

kinds of scheduling challenges requires 

cooperation and good working 

relationships across programs that 



NAEYC ERS Keystone STARS DPW  Head Start PKC 

 

Page 109                                                                                                       Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 
 

 

6. Program staff advocate for the 

program and its families by creating 

awareness of the program's needs 

among community councils, service 

agencies, and local governmental 

entities. 

 

7. Program staff include information 

gathered from stakeholders in planning 

for continuous improvement, building 

stakeholder involvement in the 

program, and broadening community 

support for the program. 

 

serve children. 

Also, the PA Pre-K Counts provider may 

be the first to identify a particular child 

as in need of a referral for EI services.  

Playing this ñChild Findò or child 

identification role will be greatly 

facilitated if there is an established 

working relationship with both the Infant 

and Toddler EI program and the 

Preschool EI program for three to five 

year-old. 

The practice of enrolling children with 

developmental delays in typical 

environments is often referred to as 

inclusion.  In order for a PA Pre-K 

Counts classroom to be an inclusive 

early childhood setting, it may not have 

an enrollment that is predominantly 

children participating in EI.  A good 

measure to use of what constitutes an 

inclusive early childhood setting is no 

more than 20 % of the classroomôs 

initial enrollment being children 

diagnosed with developmental delays or 

disabilities and having either an 

Individualized Education Program (IEP) 

or Individualized Family Service Plan 

(IFSP) prior to entering PA Pre-K 

Counts..   

After the start of the program year, 

additional children may be identified as 

needing early intervention services and 

ultimately an IEP or IFSP, bringing the 
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percentage of children in the classroom 

having identified developmental delays 

or disabilities higher than 20%.  This 

increase in the percentage after the 

start of the program year is allowed. 

C.  Coordination and Collaboration 

with Providers of òWrap-Aroundó 

Child Care Services 

The Continuation Grantees must 

determine how the PA Pre-K Counts 

providers will coordinate with programs 

that are providing the before and after 

school wrap-around services of any of 

their enrollees.   

D.  On-Going Coordination and 

Collaboration with Other PA Pre-K 

Counts Providers 

Each PA Pre-K Counts site must 

collaborate with other PA Pre-K Counts 

sites in the county, the local Community 

Engagement Group and their local 

school districts in order to coordinate 

outreach efforts, professional 

development opportunities, transition 

planning, and community education 

regarding the benefits of high quality 

pre-kindergarten classrooms.   

8.B Accessing Community 

Resources  

1. Program staff use their knowledge 

of the community and the families they 

  

 

  

 

(3) Grantee and delegate agencies must 
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serve as an integral part of the 

curriculum and children's learning 

experiences. 

2. Program staff connect with and use 

their community's urban, suburban, 

rural, and/or tribal cultural resources. 

3. Program staff inform families about 

community events sponsored by local 

organizations, such as museum 

exhibits, concerts, storytelling, and 

theater geared to children. 

4. Program staff invite members of the 

performing and visual arts community, 

such as musical performers, traveling 

museum exhibits, local artists, and 

community residents, to share their 

interests and talents with the children. 

5. The program engages with other 

community organizations and groups 

to cosponsor or participate in cultural 

events to enrich the experience of 

children and families in the program. 

 

 

 

 

 

perform outreach to encourage volunteers 

from the community to participate in Early 

Head Start and Head Start programs.  

(4) To enable the effective participation of 

children with disabilities and their families, 

grantee and delegate agencies must make 

specific efforts to develop interagency 

agreements with local education agencies 

(LEAs) and other agencies within the grantee 

and delegate agency's service area (see 45 

CFR 1308.4(h) for specific requirements 

concerning interagency agreements). 

8.C Acting as a Citizen in the 

Neighborhood and the Early 

Childhood Community  

1. Program staff are encouraged to 

participate in local, state, or national 

early childhood education 

organizations by joining and attending 

 STAFF QUALIFICATIONS AND 

PROFESSIONAL DEVELOPMENT 

 

 

Staff Development17 

  E.  Coordination and Collaboration in 

Providing Professional Training and 

Development   

The application must demonstrate 

strategies to work with other PA Pre-K 

Counts providers, providers of other 

early childhood programs in the 

                                                           
17

 Please see STARS worksheets for additional information on professional growth and development, training, and annual clock hou rs.  
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meetings and conferences. Program 

staff are also encouraged to participate 

regularly in local, state, or regional 

public-awareness activities related to 

early care and education. 

 

2. The program encourages staff to 

participate in joint and collaborative 

training activities or events with 

neighboring early childhood programs 

and other community service 

agencies. 

 

3. The program encourages staff and 

families to work together to support 

and participate in community 

improvement or advocacy projects. 

 

4. Program leadership builds mutual 

relationships and communicates 

regularly with close neighbors, 

informing them about the program, 

seeking out their perspectives, 

involving them in the program as 

appropriate, and cooperating with 

them on neighborhood interests and 

needs 

 

5. Program staff are encouraged and 

 

 

STAR 3 

2. Annually, all staff involved in one 

professional growth and development 

activity. 

 

STAR 4  

2. Annually, all staff involved in two 

professional growth and development 

activities. 

 

community, professional development 

organizations, and higher education 

institutions to ensure that high quality 

pre-kindergarten learning experiences 

are offered and that teaching staff is 

well prepared and effective.   

The deadline for community providers to 

assure that all teachers have the 

required ECE certification is December 

2011.   
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given the opportunity to participate in 

community or statewide interagency 

councils or service integration efforts. 

 

6. Program leadership is 

knowledgeable about how policy 

changes at local, state, tribal, or 

national levels affect the services and 

resources available for children and 

their families. 



 

Project funded by the Southeast Regional Key and the Office of Child Development and Early Learning 

 

 

 

 

 

Section 9 ð Physical Environment 
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9.A Indoor and Outdoor Equipment, 

Materials, and Furnishings 

 

1. Staff select and use materials, equipment, 

and furnishings to support the curriculum, 

meet program goals, and foster the 

achievement of desired outcomes for 

children. 

 

2. Program staff arrange the environment to 

be welcoming and accessible. A welcoming 

and accessible environment contains 

elements such as: 

 multicultural materials that promote 
appreciation for diversity while 
being respectful of the cultural 
traditions, values, and beliefs of 
families being served;  

 clearly defined places where 
families can gather information 
regarding the daily schedule and 
upcoming events;  

 clearly defined places where 
families sign-in and sign-out and 
gather information about their 
child's day;  

 places for displaying children's 
work;  

 features that moderate visual and 
auditory stimulation. 

 

 

Space and Furnishings 

 

 

2. Furniture for routine care, play 

and learning 

 

3.1 Sufficient furniture for routine 

care, play, and learning 

 

5.1 Most furniture is child sized 

 

5.2 All furniture is sturdy and in 

good repair 

 

5.3 Adaptive furniture permits 

inclusion of children with disabilities 

with peers (ex. Child using special 

chair can sit at table with others) 

 

7.1 Routine care furniture is 

convenient to use (ex. Cots/mats 

stored for easy access) 

 
§ 3270.101. Type of play equipment. 

 (a)  Play equipment and materials 
appropriate to the developmental needs, 
individual interests and ages of the 
children shall be provided in sufficient 
amount and variety to preclude long waits 
for use.  

 (b)  Play equipment shall facilitate the 
childôs emotional, cognitive, 
communicative, perceptual-motor, physical 
and social development.  

 (c)  Play equipment and materials shall 
include items from the following 
categories:  

   (1)  Materials for dramatic role playing.  
   (2)  Toys and materials for cognitive 
development.  
   (3)  Toys and materials for visual 
development.  
   (4)  Toys and materials for auditory 
development.  
   (5)  Toys to handle and manipulate and 
art materials for tactile development.  
   (6)  Toys and equipment for large 
muscle development. 
 

§ 3270.102. Condition of play 

equipment. 

 (a)  Toys, play equipment and other 
indoor and outdoor equipment used by the 
children must be clean, in good repair and 
free from rough edges, sharp corners, 

(b) Head Start equipment, toys, 

materials, and furniture.  

 

(1) Grantee and delegate agencies 

must provide and arrange sufficient 

equipment, toys, materials, and 

furniture to meet the needs and 

facilitate the participation of children 

and adults. Equipment, toys, 

materials, and furniture owned or 

operated by the grantee or delegate 

agency must be:  

 

(i) Supportive of the specific 

educational objectives of the local 

program;  

(ii) Supportive of the cultural and 

ethnic backgrounds of the children;  

(iii) Age-appropriate, safe, and 

supportive of the abilities and 

developmental level of each child 

served, with adaptations, if 

necessary, for children with 

disabilities; 

 (iv) Accessible, attractive, and 

inviting to children;  

(v) Designed to provide a variety of 

learning experiences and to 

encourage each child to experiment 

and explore;  

(vi) Safe, durable, and kept in good 
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3. A variety of age- and developmentally 

appropriate materials and equipment are 

available for children throughout the day 

indoors and outdoors. This includes dramatic 

play equipment and sensory materials such 

as sand, water, playdough, paint, blocks. 

Equipment is available for, for example, 

pulling up; walking; climbing in, on, and over; 

moving through, around, and under; pushing; 

pulling; and riding. 

 

4. Materials and equipment are available in 

sufficient quantities to occupy every child in 

activities that meet his or her interests and 

facilitate focused individual play or play with 

peers. Duplicate materials are available as 

needed. 

 

5. Staff organize and group materials on low, 

open shelves to encourage children to use 

them independently. Staff rotate and adapt 

materials to promote learning and extend 

children's play opportunities. 

 

6. Non-disposable materials are durable and 

in good repair. Equipment, materials, and 

furnishings are available that provide access 

for children with disabilities to the program's 

curriculum and activities. 

 

3. Furnishings for relaxation and 

comfort 

 

5.1 Cozy area accessible to children 

for a substantial portion of the day 

 

5.2 Cozy area is  not used for active 

physical play 

 

5.3 Most soft furnishings are clean 

and in good repair 

 

7.1 Soft furnishings in addition to 

cozy area accessible to children (ex. 

Cushions in dramatic play area, 

several rug areas or wall to wall 

carpeting) 

 

7.2 Many clean, soft toys accessible 

to children 

 

 

4. Room arrangement for play  

pinch and crush points, splinters and 
exposed bolts.  

§ 3270.104. Furniture. 

 (a)  Furniture must be durable, safe, 
easily cleaned and appropriate for the 
childôs size, age and special needs.  

 (b)  Study space, tables, chairs, paper 
and pencils shall be provided for school-
age children in care, if necessary for the 
program offered by the facility. 

§ 3270.105. High chairs. 

 High chairs shall have a wide base and a 
T-shaped safety strap. 

§ 3270.106. Rest equipment. 

 (a)  Individual, clean, age-appropriate rest 
equipment shall be provided for preschool, 
toddler and infant children as agreed 
between the childôs parent and the 
operator. The rest equipment must be 
labeled for the use of a specific child and 
used only by the specified child.  

 (b)  Bed linens may not be used alone as 
age-appropriate rest equipment.  

 (c)  Stacked cribs may not be used.  

 (d)  Crib and playpen slats may be no 
more than 2 3/8 inches apart.  

 (e)  Seasonal, appropriate covering, such 

condition; and  

(vii) Stored in a safe and orderly 

fashion when not in use. 

 

(2) Infant and toddler toys must be 

made of non-toxic materials and 

must be sanitized regularly.  
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7. Individual space is provided for each 

child's belongings. 

 

8. The following furnishings are available:  

 

 equipment and furnishings for 
diaper changing and changing 
soiled underwear or other clothing 
located away from food preparation 
areas with hand washing sinks 
within arm's length of diaper 
changing tables; 

 for each child over the age of 1 a 
chair with a back and a seating 
height that allows the child to sit 
with his or her feet on the floor or 
ground;  

 tables at a height that allows a 
child to sit comfortably with the 
table between underarm and waist;  

 at least one cot, crib, mat, sleeping 
bag, or pad for each child who 
spends more than 4 hours a day in 
the program. At least 3-foot 
spacing or a solid barrier separates 
sleeping children. No child is 
allowed to sleep on the floor 
without using rest equipment. 

 at least one cot/mat with a blanket 
for an ill child;  

 adaptations that allow children with 
disabilities and other special needs 
to fully participate in the program's 
activities. 

 

5.1 At least three interest centers 

defined and conveniently equipped 

(ex. Water provided near art area; 

shelving adequate for blocks and 

manipulatives) 

 

5.2 Quiet and active centers placed 

to not interfere with one another (ex. 

Reading or listening area separated 

from blocks or housekeeping) 

 

5.3 Space is arranged so most 

activities are not interrupted (ex. 

Shelves placed so children walk 

around, not through, activities; 

placement of furniture discourages 

rough play or running) 

 

7.1 At least five different interest 

centers provide a variety of learning 

experiences. 

 

7.2 Centers are organized for 

independent use by children (ex. 

labeled containers for toys, open 

shelves are not over-crowded; play 

space near the storage) 

as sheets or blankets, shall be provided as 
agreed between the childôs parent and the 
operator.  

 (f)  At least 2 feet of space is required on 
three sides of a bed, cot, crib or other rest 
equipment while the equipment is in use.  

 (g)  Linens, blankets and rest equipment 
shall be cleaned monthly, at a minimum. 
The operator shall arrange a cleaning 
schedule with the parent.  

 (h)  Soiled bedding shall be cleaned 
before it is reused.  

 (i)  The upper level of double-deck beds 
may not be used for children 8 years of 
age or younger.  

 (j)  Toys, bumper pads or pillows may not 
be present in a crib while an infant is 
sleeping in the crib. 
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9. Adults have a comfortable place to sit, 

hold, and feed infants. Staff place rocking 

chairs and glider chairs in locations that will 

avoid injury to children who may be on the 

floor. 

 

10. Nursing mothers have a place to 

breastfeed their children that meets their 

needs for comfort and for privacy 

 

11. Indoor space is designed and arranged to 

accommodate children individually, in small 

groups, and in a large group: 

 

12. Space is divided into areas that are 

supplied with materials organized in a 

manner to support children's play and 

learning.  

 

13. Semiprivate areas where children can 

play or work alone or with a friend are 

available indoors.  

 

14. Adaptations have been made to provide 

full access for children with disabilities to the 

 

7.3 Additional materials available to 

add to or change centers 

 

5. Space for privacy 

 

3.2 Space for privacy can be easily 

supervised by staff 

 

5.1 Space set aside for one or two 

children to play, protected from 

intrusion by others (ex. no-

interruption rule; small space 

protected by shelves) 

 

5.2 Space for privacy accessible for 

use for a substantial portion of the 

day 

 

7.1 More than one space available 

for privacy 

 

7.2 Staff set up activities for one or 

two children to use in private space, 

away from general group activities 

(ex. two pegboards at a small table 
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curriculum and activities in the indoor space. 

 

15. When climbers, climbing gyms, slides, 

and other play units are part of the indoor 

environment, the program provides safety 

surfacing that is rated and installed in the fall 

zone as recommended by the manufacturer 

for the fall height of the play equipment. 

Furnishings, such as lofts, are constructed to 

prevent falls (e.g., with appropriate barriers) 

or safety surfacing is installed in the fall zone. 

 

16. Program staff arrange the physical space 

in the classroom so that staff can supervise 

children by sight and sound at all times 

without reliance on artificial monitoring 

devices. In semiprivate areas, it is always 

possible for both children and adults to be 

observed by an adult from outside the area. 

 

17. Clear pathways are available for children 

to move from one area to another without 

disturbing other children's work and play. 

 

18. The indoor environment includes 

washable, soft elements that allow groups of 

children and/or adults and children to sit in 

close proximity for conversations or 

comforting. 

in a quiet corner; computer for one 

or two children to use) 

 

 

6. Child-related display 

 

5.1 Much of the display relates 

closely to current activities and 

children in group (ex. artwork or 

photos about recent activities) 

 

5.2 Most of the display is work done 

by children  

 

5.3 Many items displayed on childôs 

eye level 

 

7.1 Individualized childrenôs work 

predominates  

 

7.2 Three-dimensional child-created 

work (ex. playdough, clay, 

carpentry) displayed as well as flat 

work 




